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Abstract  The purpose of this study is to examine the relationship between teacher support
perceived by students, self-efficacy, and motivation for music learning in the elementary music
classroom, and to verify the mediating effect of self-efficacy. For this purpose, 301 students from
4th to 6th grades of the elementary schools in Seoul and Incheon were analyzed using questionnaires
a test tool for perceived teacher support, self-efficacy, and motivation for music learning. As
a result, first, teacher support perceived by students directly positively affects students' motivation
to learn music and also has a positive effect by using self-efficacy as a parameter. Second, teacher
support perceived by students has a positive effect on students' musical self-efficacy. Third,
students' musical self-efficacy has a positive effect on their music learning motivation.
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oB% tWRL FUSH: ABlo] AT 5 Ak LAY SHS AU 9]
whzo] oleiet FAAE Q4Iste] Bl SolelaS SR 49 A Al AP 94
oz uefelol 3 St vl 8e] 3155712 3 4 T Brophy, 2004). Brophy
L 45718 St SaEES o] 93 7H) Gl 08 B SsEEe
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2ola " @7} Qth(Evans et al., 2013; Hallam, 2002).
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ZHsRe WARIA] 458 SR Ao Bk BstL ofn] 9k Aoleti Az,
B, AL XA E3) SIS 55717 SRE T seehe 3y
Axg A2H0l T 5EH Lol S5 YA AR £71%0i7t 1
Q5fTHMartin, 2008). £ QTolA L LotelsE o] Fake 711 el Aol W
Qe A7) A 07 ARSI, AR5 AN Kol AH4le] 5

ol gk "Wgolztal o 4= m}(Jang, 1)-

SrdolA Ueive 394 A1asd2 7, 719, AL A 59 29F
5ol ZAE Hot= FNA LPEMt 2H419] T3 Ao gt Ug =
Aldo] Hrwet o 4= ATKPark, 2009). 53] TRE ko] BIs] Also] 2= 254
o= 9] Aol By Fo 22 waolx 9] A7 854 B Sa5Ht
(Chung, 2009). =& M4 Ap7| 2642 shsAE AH4l9] 3o 58 s A= 2
I OAS |9 £ B9 RIS o =F WAL oA Y AAE A&
Al AR 8-S FAslo] AE FPSHESE e 5718 Alssh| bl
A7 853 S2eksE71Y 114 BAE A5 5 Arh(Park, 2008; Schmidt &
DeShon, 2010).
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2 AA| A BE= 2|24 A R]7F ] 596 HClark & Peterson, 1986; Good & Brophy,
1974). 0|9} TAE 5]2-F (Hur, 2001), Z355KCho, 1997)9] AT SHIE0] WALO] €
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et al., 1989; Furman et al., 1985; Harter, 1985). AA|Z Cobb(1976)= A}3]A Z]|A|o]| -9Ju]

£3] LARKIA7F A9 SHeAHeH 7P L WAL ek drEch

uhel SOt PatEl WARKA] AT BEG Ago|ch WIS Back, 20201
2oPAE THehy 25399) ALslH|mARRAo] FuA el M jakut SHYS
o] AZshe WAL NA 9RO 2AATE FRIBEY), B4AE B3] e FAH
X)), B AA7E F9E Qhdre] B o] RHo g gt ofake mA|1
AR Aok AR AR 7k0) EAgo] FuA izl RYHNE o5

2 ATolHE o] 2 AT 2TE Erjm 259004 shse] got
55710 FFE F 5 Y ABE AX 9 AALOE WAe] 2HE wiol, 5}

A2 o] A B 1A gk,

Bandura(1997)= X171 %57HE 7H9lo] el e FuaAY Foixl BEL

F5olt AS SsHe I Ui 2419 52
Aol Freet & 4= Ith(Park, 2009). 7] $159] S i= A7 G570
o] gl=d, olm 83 22 3ol Ad 58 1 AAPH AV a5t TAA]
7l 8R10] ofyghe= ol g0, ‘s S AT 1Y 58>

7 B Uk a7eke ok AHE 918l Ut WAl vEe] go Y 2%
W=7t E wolks A, A9 58 ol Aglol 24829 A7 7S
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(Chung, 2009; Park, 2008).
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SNt AAMA A7 3ol

7] 85782 A4 (self-confidence), THA| WOk A G (task difficulty preference), &}
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71728 85 (selfregulatory efficacy), < (attribution)] H] 714 4= FAJ=tHBandura,
1986). AFAIZE2 AH419] 7RR| 9} S=lof thgt 7lR12] EH4lolut AIE 2] 7 & = (Sherer
et al,, 1982), A= (self-esteem) T} LHE Th(Lee, 2012). WA HO| = A5 = RJAlo] &
Akl B E o Akl B2t =14 BAE AEsks S 3l vHY s
A7 @540l 2 S EHF o]l o]y IAIE AEshl oA w2 BHe
2 T3S 7HHH 2= o]Alo] 2 AV a5HE T e 34 «dalEE

FA$HcHBandura & Wood, 1989; Schunk, 1984). A7 2&E 8572 7119 EREAS
Sl A7, A7 |, AIARgS BBk 2|28 F1A9] S o 2
o] EolekKim, 2004). 7L SHAo] et 23} Anfe] UIS FEshr,
A2 AT AJdS A9 k™o ofFt A o= Wishe A2 A|asH
Pl =0l FHAT, 4432 ¥l 2oy oF 210 % AQlsk= A& AV &s

7ol ol JFL uXA) AL 9518 A EETHS AT 4 UTKOh, 2012,
HBATE AT APk, 01971 AHT S5 3470] AT 2
B3 gor Al aisgol SOt 1o] ol 990l i A7 2, =
o] A AAASS S 4TSS 2o Aol FHAT A0
2 SorlsEIIh 3805 FAHE. B 40F0] Lol SorEIo) A1)
w57, SIS A 7o) A W gobsiel thak Rme] o] 7o) QJeES
serst U&7 (Kwon, 2016)9] AT AT WALSte] AT shgo] L7l Huel
Sttt A/ RS AR Sorgulo] 34 IS FUAL
o A7l ate] Sopgle] Ao FHH P FUeS Uerhe
olg B3 SHIAIS HEHOE ST 4 Y= A0 S| that Aldel 4]

o] Shge] SI5E71o] FOlIE G 718 4 AL =T 4= ek © Yot
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s 243le 5238 a2lo] & 4y Qi
] F39 o] 74 - HYUR Keller(1987)
= T9EA Al 5717t Tt 2AIE siEsh] sl 5719 Ao H S/l gt
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THESRo 24 Zotof| tigt 5715 AT & A She THEH(satisfaction)©|TF. Keller
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SHYELS FR2U194I8F0 & 913f 35hdo] ofd 48hd wjilE] 4] ojH
HES At AbEe]l, 5~681d Y& o]of H]s <ol o

ANta A 2 o] 7137F 4504 sHEET g2
oH| A} o] % AH UE-S B O E AZTich A
A9l SRUZ AA, 20219 1087 11971A] oF & %
At A ARk EAS melstr] ffsf HlkiAlS AAISHlETE 11 Ay,
AHL IR} 1557 (51.5%), A} 14675 (48.5%) 0.2 7%,] 45351931, shdL 45hd 71
8(23.6%), 58 76%8(25.2%), 6P 1548(51.2%) 0.2 68 o] Atz o & wo| Zo

e

stk AGtiAle] Yukd EAL the-o] <Table 1>T} Zr},

<Table 1> General characteristic of subjects

Factor Section N Y%
Male 155 51.5
Gender Female 146 48.5
4th 71 23.6
Grade 5th 76 252
6th 154 512
Total 301 100.0

2. EHET

£ Aol 24 A ASE BT ABATE 59 o] 458 A 3 A7
A7} 2 AR ATA A50] A Ao AT o] oI ARt
AE@S 191, b A7 19], $5-80mAl 19, 2580kt guat 22)
g vhgrow o] ZAle] TS A AT0) Bl YuA AT L A& BT
2 5% - Bosle] A4 B2 AFHOR AASG BE BFL Likertd] 59
Hog 2.
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1) 71284

59 B4 ol fld B9 € EFHAE 4kE, 54 ¥ F4
o e 9ol g d HEE AFE5HRal Ails <Table 2>9F Tt
BAS AEEE AR A7} 382HZHA 0.75)0] FEA XX 7} 4.03(HZHAF
07502 7 =9t1r B7H4 XA 3.88(FEZHA} 0.76), A-&2 2] 3.75(H=HA}
0.78), ZAA R A] 3.63(EZHAL 0.88)2] =0 & YEIGT A7 8542 Bl 3.18
(FE=2H2L0.760)2, A7 2 - 85740] 330(FEZHA} 0.80), Aol AT 3.15(3HE
HA} 1.04), AHA17 3.00(FEZHAL 1.04) 0% et 2ofeks57]9] B 3.36(%
ZWA 067102, 7P £ SAYR TED 343EZEA 0.77), A7 338EEH
2} 0.75), WA 338FEZHAL 0.83), FAHNF 327(HEZHAL 0.69)2 LESIT
Qo g IRIg A, I 2u|h, Hx 7ugke R Ui B4t 7HE T
Sro g, LRYPAEY B0 Qlo] A5 27t AT A= It
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<Table 2> Descriptive statistics of dependent variable

Latent variable Dependent variable Range M S.D Skew Kurt
Teacher support 1.42-5.00 | 3.82 0.75 -0.59 -0.12
Emotional support 1.29-5.00 | 3.63 0.88 -0.55 -0.20
Appraisal support 1.50-5.00 | 3.88 0.76 -0.58 -0.11
Informational support 1.67-5.00 | 4.03 0.75 -0.72 0.04
Practical support 1.20-5.00 | 3.75 0.78 -0.40 -0.15
Self-efficacy 1.25-5.00 | 3.18 0.76 0.01 -0.09
Confidence 1.00-5.00 | 3.00 1.04 0.02 -0.59

Task difficulty preference | 1.00-5.00 | 3.15 1.04 -0.11 -0.64
Self-regulatory efficacy | 1.00-5.00 | 3.30 0.80 -0.07 -0.15

Motivation 1.30-4.95 | 336 0.67 -0.31 0.35
Attention 1.00-5.00 | 3.27 0.69 -0.19 0.49
Relevance 1.00-5.00 | 3.38 0.83 -0.36 0.15
Confidence 1.00-5.00 | 3.38 0.75 -0.39 0.19
Satisfaction 1.00-5.00 | 3.43 0.77 -0.20 0.23

8 991 ZHATAS SI517] 918 Pearson®] AHEAS AATBHATE HARIA
o} 47|25t 7F ABEAS SIS Ak AHOR O ATIAZ BATK=358,

ABRA AN HHoR SolRt AuAE B

HI(=493, p<001), A7 |57 SABEE] T ABBAZ A e 54
Hom golgt Ao] APBALS BATK=769, p<001). BT <Table 3>} k.

<Table 3> Correlation of variables

Variables 1 1-1 12 1-3 1-4 2 2-1 22 23 3 31 32 | 33 | 34
1. 1

-1 |.959™ | 1
12 |.943 | 880

™

h 4

13, |.937™ | 853" | .849 1

14, [ 9127 | .829™ | 810" | 823" | 1

2. 358" 1335 | 3507 | 339" [ 3207 | 1

2-1. | 124" | 116 | 120" | 1387 | 089 |.66977| 1

220 2897 | 2717 | 2757 | 282 | 2597 | 86977 | 389" | 1

2-3. | 4167 | 390 | 416”7 | 3707 | 388" | 86377 | 3437 | 6657 | 1
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<Table 3> Continued

Variables | 1 1| 12 | 13 | 14 2 21 | 22 | 23 3 31 | 32 | 33 | 34
3. 4937 | 45577 | 4837 | 488" | 4277 | 769° | 3987 | 6807 | 739 | 1
3-10 | .5427 | 5207 | 5017 | 15337 | 477 | 62677 | 2847 | 5627 | 6247 | 8587 | 1
32, | 4037 | 368" | 3877 | 4087 | 3547 | 6687 | 328" | 60177 | 6477 | 9247 | 752" | 1
33, | 34077 | 2027 | 3687 | 347 | 2777 | 7287 | 4037 | 6247 | 698" | 8357 | 5957 | 64| 1
3-4 | 46177 | 4337 | 45277 | 4427 | 4037 | 6847 | 3857 | 60677 | 6347 | 8987 | 694" | 7 | 6587

1. Teacher support, 1-1 emotional support, 1-2, evaluative support, 1-3, informational support, 1-4, practical support
2. Self-efficacy, 2-1. Confidence, 2-2. Preference for task difficulty, 2-3. Self-regulating efficacy
3. Motivation for music learning, 3-1. Focus on attention, 3-2. Relevance, 3-3. Confidence, 3-4. Satisfaction

* p<05, ¥ p<0l, * p<.001

2. LHH E40 ME HRl X0
1) G20 M2 LAKX]|, V|25, SHIESY|
o] W AARIA, AV s, FotkaET19 Alolg A5 A BF &
ofgt Aolg HolA| 9IgtTt. BAZIE Theo] <Table 4-9} 2.
<Table 4> Teacher support, self efficacy and motivation by gender
Variables Gender N M S.D t P
M 155 3.79 0.73
Teacher support -0.632 528
F 146 3.85 0.77
M 155 3.60 0.88
Emotional support -0.595 552
F 146 3.66 0.88
Aooraisal " M 155 3.86 0.75 0,580 ss6
raisal suppo -0. .
PP PP F 146 3.91 0.77
M 155 4.02 0.71
Informational support -0.390 697
F 146 4.05 0.80
) M 155 3.71 0.77
Practical support -0.833 406
F 146 3.79 0.80
M 155 3.15 0.75
Self efficacy total -0.722 471
F 146 321 0.77
M 155 3.06 0.97
Self confidence 1.165 245
F 146 2.92 .11
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<Table 4> Continued

Variables Gender N M S.D t p

M 155 3.05 1.04

Task difficulty preference -1.800 073
F 146 3.27 1.04
M 155 3.27 0.81

Self regularity -0.767 444
F 146 3.34 0.79
M 155 3.36 0.66

Motivation -0.252 .802
F 146 3.37 0.68
M 155 3.32 0.68

Attention 1.345 .180
F 146 3.21 0.70
M 155 3.35 0.82

Relevance -0.685 494
F 146 3.42 0.84
M 155 3.33 0.72

Self confidence -1.264 207
F 146 3.44 0.78
M 155 3.42 0.77

Satisfaction -0.121 903
F 146 343 0.79

* p<05, ** p<Ol, *** p<(01
2) S0 e WAKKIX], A |25, SAStES|

shdo] e LAAA,
59} o] WAX|AE Shilo] wet fojet Aol

S A7) A Shdo] wet oj8t Kol S BAT(F=10457, p<001), A7
5] SH9I99] LR ROl xjol2 Hock AU A Al asrhe eshduct
4, 53hdo] St SIS ASS) AYEASE HE 6 4 59l
E9ron], AHAIZRE st 4stido] folshl Bkt SotsisE7] 9] Bhdlo]
ek 0I5k Aol BTl p00D), SOIEE19] S9ldel B olg
ol Hoirk TS At ehaurt 48hA0] SorssEY] So] E9HT, 5]
A2l AP, FOIUF, BEAE 6shdnct 4shdlo] kgkom, BAL 5, 63hd
ut} 4shdo] Golshl itk Ak the <Table 63} 2.

i
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<Table 5> Difference of teacher support by grade

Variables Gr N M S.D F p
4th 71 3.85 0.76
Teacher support 5th 76 3.82 0.68 0.142 .868
6th 154 3.80 0.79
4th 71 3.56 0.90
Emotional support 5th 76 3.64 0.81 0.308 735
6th 154 3.66 0.90
4th 71 3.94 0.78
Appraisal support 5th 76 3.92 0.68 0.556 S74
6th 154 3.84 0.79
4th 71 4.15 0.71
Informational support 5th 76 4.06 0.70 1.483 229
6th 154 397 0.80
4th 71 3.81 0.82
Practical support 5th 76 3.70 0.70 0.355 .701
6th 154 3.74 0.81
* p<05, ** p<01, *** p<001
<Table 6> Difference of self efficacy and motivation by grade
Variables Gr N M S.D F o
(Scheffé)
4th? 71 345 0.68
Self efficacy 5th® 76 3.30 0.71 10457 (cg(;?a)
6th° 154 3.00 0.77
4th? 71 3.27 1.11
Confidence 5th® 76 2.88 1.09 3.295° 038
(b<a)
6th° 154 293 0.97
4th* 71 3.53 0.95
Task difficulty preference | 5th° 76 3.44 0.89 16.103" (égg?a)
6th° 154 2.84 1.05
4th* 71 3.49 0.71
Self regularity 5th® 76 3.44 0.82 6.157" ((;g(t)),za)
6th° 154 3.15 0.80
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<Table 6> Continued

i p
Variables Gr N M S.D F (Scheffé)
4th’ 71 3.64 0.55
Motivation Sth° 76 343 059 | 114147 000
(c<a)
6th* 154 3.20 0.72
4th’ 71 3.52 0.52
Attention Sth? 76 3.35 0.65 9.850"" 000
(c<a)
6th* 154 3.11 0.75
4ih’ 71 3.74 0.74
Relevance 5th° 76 341 074 | 10.522™ 000
(c,b<a)
6th® 154 321 0.86
4th* 71 3.64 0.64
Self confidence 5th° 76 344 0.66 8.129™ 000
(c<a)
6th® 154 3.23 0.80
4th’ 71 3.66 0.76
Satisfaction Sthb 76 3.52 0.69 6906** .001
(c<a)
6th* 154 3.27 0.79

* p<05, ** p<01, *** p<001

7 F2AQ WAS BB A, Al
ZRPHS L5t B0l g
QAEAS AISGITE 22 BB 22 BAZS H2O| 7] D BFo] BE B
o We FFE W] W2o] EEL7} 20001 o] HA A folg ArkE Hol=
ol Hfir et al, 1998), & ATOIAE 22 Fro] 013 AVHE Bk webA] o] oAl
o}o] SRMR, TLI, CFI, RMSEA 5-9] A3 |45 SRI5I3T] 1 23}, SRMRE 049, TLI=
954, CFI=966, RMSEA= 0872 et Avzog % el 2220] 7|22
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(p<001), A7| 557 MR & ShQl ARAIZE 4472 5000 AR 891 A g
A= B YA 291 ALt 50 o] A1 Bl webA el
E2 AR o IAHAS & Aok= 20 & 4= Qlrt. Aule <Table 7>} Lt

<Table 7> Result of confirmatory factor analysis

vFa:it:lI)llte Observed variable B B SE CR p

Emotional support 939 1.000
Teacher Appraisal support 930 0.857 0.028 | 3044777 | .000
support Informational support 916 0.839 0.029 | 28931™ | .000
Practical support 883 0.839 0.033 | 25752 | .000

Self confidence 447 1.000
Self efficacy | Task difficulty preference 789 1.767 0.237 7.465™ .000
Self regularity 841 1.438 0.189 | 7.596™ .000

Attnention 821 1.000
Motivation Relevance 890 1.293 0.069 18.787: .000
Confidence 779 1.024 0.066 | 15.465 .000
Satisfaction 868 1.178 0.065 | 1812177 | .000

#E p< 001

2) ATEIYE Y TEIYE A5

SEETE 452 9o AMEARECRI BREAFSHAVES Aot
SRR AR 70 o, BREAREI0] S0 ol gold FEt o8
wekshed], BE QAelA J1EA) ol go Heht B S4Rge SHETE

7t S5 Aer S AYke thaol <Table 8>3} gt

<Table 8> Result of convergent validity

Variables CR AVE
Teacher support 971 .895
Self efficacy 747 S12
Motivation 944 .809

5

il

WERE A52 o) Al 1 Ao} o)9] osv A1 77 £ 2519
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o}, SEER S ARA0] 05% AlZ|T7t0] -1 B 12 HaEHA] ghor wEshe
Ao® Bid, BE Wl 7 BEEIES Sl Aok theo] <Table 9>9
2.

<Table 9> Result of discriminant validity

Latent variables Teacher support Self efficacy Motivation

Teacher support - (.347~.539) (:458~.596)
Self efficacy 443 - (.804~.992)
Motivation 527 .898 -

* Below the diagonal: Correlation coefficient
Above the diagonal: 95% Confidence Interval

£ Aol et FRrugS UA] FRlgh
Stal HE A1 TATE A= 7] =)
SR Uit webA 2 2R PS APeittal & 4 Sl
YPoiAS flal £ FREFoA A AR, A medt, SotelsE ] 2t
BEANHY TAH F94 RS Bt 1 2, ‘wARAA AT 2
2 443, AAA A EE = 161, A A5 A2 5= 8272 U
ER B ROo5E 00104 BAH R |3t ATRE Bl <Table 10>7} et

<Table 10> Path analysis of structural equation model

Observed variables y 4 B SE CR p
Teacher support — motivation 161 114 033 3477 .000
Teacher support — self efficacy 443 442 .063 6.982"" .000
Self efficacy — motivation 827 587 051 11.446™ .000
% p< 001

2) Wasdel el AS

7 WAAQEY GYVAS A, Y Fave Bejste] Avuw
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<Table 12>9} Lt} WAR| A7} GoFsksE7]o] vlxle AP 161), A/ A50E
AR g PRI 366), SEIH(S2TE BF G5 001914 BAH LR Gojet
Qtl, A7) Hs S AR BARA A9 P aTE Gtk E o] Het &S
FUS AU 4SS BRI BT The <Table 11> Lt

<Table 11> Result of bootstrap decomposition of effect between variables and indirect effect

Indirect effect
Path Total effect | Direct effect
Y2 95% CI p
Teacher support — motivation 527" 1617 366" | 246492 .001
Teacher support — self efficacy 443" 443"
Self efficacy — motivation 827" 827"

# p< 0]

=3 A7|asdo] shgldel ¥ haz 52 SIS il 4% 2
SH <Table 1259 2k, Zahe A, TAKI AN 2R (4= 145, p<05), THA]
ol H5(4=329, p<001), A7|RBESTH(F=444, p<001)O& 71= AR R
HH 02 OIS, AAIZH-126, p<01), TAILFO|E HB (=278, p<001), A7) %
AN S-41, p<00)oIA] ORGSR 7He ARE BF JHog folt 4
B2 Boltk 1§ B8 ANHES HBE B9 A 39199 B 1%
Aakrel Lk P 23 AARe] Avt grH oz we Zow sets gk

<Table 12> Structural relationships among sub factors of teacher support, self efficacy and motivation

Observed variables V3 B SE CR p
Teacher support — confidence .145 164 075 2.194° 028
Teacher support — task difficulty preference| .329 431 .080 54017 .000
Teacher support — self regularity 444 313 048 6.526"" .000
Teacher support — motivation 223 158 032 4.990™" .000
Confidence — motivation 126 079 030 2.603" .009
Task difficulty preference — motivation 278 150 041 3.6477 .000
Self regularity — motivation 441 443 .090 4.940™" .000

2=544.284(df=242, p<.001), SRMR=.060, TLI=.926, CFI=.936, RMSEA=.065
* p<05, ** p<01, *** p<001
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£ A okelsElol 9 niAle A 89108 WARKAE, ZiR1A &
loz gobd 7| ashe Aol 7 891 719] TAIS Yot 1, o9} tiEo]
Sho] A2kt WA A9 28l 7] AtoloflA] Z7]fszto] HiAst=AIE A
FOoRH ol 19 WA st siairh A+ A, AR, A7 &5,
2ok 71E Aol whet §9J§t AfolE KolR] ehtal, shdol wehis AR
A7} 55t 2ol & HolA] gFort. sHAIRt shdo] wE A7 857 65hdE T 4,
58hdo] &9kon SolsksEr]= 6ahAR T 45Hd0] G-ol5H] &Skt A9 A=
< Aeotd o2 2ot

B A7, sHo] A WAAIAIE otk lol folet AR AN A

O UL oo A4 B4 20l ;—34% SorsisE7] B ot

2016; Park, 2019)S HEHHsH= ,\EE tteal 72 e &35 4 9tk
A, WAAA9] 11881 & B7H A[R|9F FEA 2|A)7} 9] ShaEret
2 Ao] QI9ich. ol 9] 2ok 43S 5] WolslH goty oxE &
Z31= Yok A7, 281 A0A Ego] Yagh el SeaRola AWst g,
HH, 29 5& AFshe B84 AR SPER sl DARTEH FPHo=
A=t Bee 27 deeH 2= s Sofetas7] 41 71w
wojzrh mebd ZAR: shgo] TAAAE o] gl o= 8%
A AR BA HoA, SFARRZEL vz SHISIA AR H e
g o} 22 cieket gotg el 718lg Algatax
gitdoz el RS 2d)sflof SHCKSichivitsa, 2007).
, LA A7} BHe] YAA 5718 ol felgo] B 4 9tk o)A
HAe] FH el ofgt R 57] Roir) SoA 57 Ale]
7172749] 7181& AsdezH 2= HAlA 5715 J2t X1t Cameron(2001)
Tob g2 ok, oF jiofl o] YA 5717 UeRA] e= SHEolAl
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QA FeFaa ARGl het 2944 P59 BHE 57181 4 U=t (Min
et al, 2010), ot WA} AlFSh= A AU Az 22 ojd Aok Foks
7] §of] 293F 9T St 4= QJrhSeung, 2015; Chung, 2009; Cocks & Watt, 2001).
AR, &80 A7 5kz WARAIA7F AR WAL gsolu HEET TS 5
oS 247] whzoll(Hur, 2001), Z218t5-5715 0171 918l sh¥o] A|Zsh= WA
FEZ EooRITE ool Aol WA oA -] Aol A FE
olsficlal 4~85k= FERAQI WA B2 Bl wAREHAY 71e] F794%1 A7
PA5ta 73lsfof gtk A3 o]0 Sichivitsa(2007)2] oA E TPE9)
o] & Al&otef s ANHARl 57] W 294 7HAE FIAE 4 S Aotk
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2. BHAH0| X|Zk5H WAIX|X|QF XP7|&52o| A

£ QA5olA] shgo] Azt MAKIAL Aol SOIe G 71T
= T90] BRIl QIS BAAA o] HB45 AT SEE &
opdiths Holth. olefst Zuk the ARATEo] sho] WAl FAHH AXS

A4 o A7) E57to] FHACIL HIISH s AT 22 Heto|ch(Park, 2009;
Lee, 2012). 2 A7 Aite ofey} 22 s4S ©&T 4= 9ok

AR, A7\ a7 FAFS Q5 AR A7}
] At} o] AXA7L A=, B, A =1
% Ao s 2| asae] 92 7IRte AL 71T %517} O‘E} = o]
=00A ket 2w °U~ 8% BRRle 2R E = AA7 sapd o] 3 SollA
2229 588 FHF 02 QA=Y Y PR (Kim, 2018), o] SHIE
7 o3t goFd 2 el HEE WAlo|tKChung, 2009). wEkA WALSHY 71O
el S2toll gt A %j%'_—*é < H}EP_E shxj o] ou:oﬂ qqo} :—H Qe A&

S
£, sPe] A2 WA A s B191821 F A\ 2 Aas el 7V
BRS 9IRS Ol A| AR AR B ATS AT 31 4S54
= 34 - 28 - B7I5ks 5ol dit 782 30| tH(Usher & Pajares, 2008; Zimmerman,
1989). o121 T, WAL S| Seolut STl that 412 Al FFL
ARk Be, sPgo] Zol4l TS SUshe Sotols AT SOl AL 3
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TRe 22 AARECHPark, 2019). THEE 348k ARolA BB 7R
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7= &of
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