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A Search for Music Teachers’ Leaming Community
Management Plan to Enhance Their Expertise:
Based on Focus Group Interview and IPA Matrix Analysis
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Abstract  This study aims to analyze the involvement of music teachers in Seoul in the learning
community and search for a plan to manage and support the community for enhancement of their
expertise in musical education. For this, the current involvement of 120 music teachers in Seoul
was investigated, FGI was conducted targeting 15 people, including head teacher, general teacher,
and professor, and frequency analysis, cross-analysis, and [PA matrix analysis were performed with
the use of SPSS 21.0. The main results are as follows. First, there was a significant difference in
recognition of the necessity for learning community, involvement in the community depending on the
type of school where the music teachers work, their education, and their age. Second, according to
the results of IPA (Importance and Performance Analysis), cooperation and communication, emotional
support, and lateral leadership sharing between teachers were found to be the core elements that need
to be continued and maintained, and learning environment support and reflux of academic achievement
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need of improvement. Third, it was identified that the reflux needs to be strengthened through the
ways such as teacher’s concerts, lesson sharing, and musical education portals. This study is expected
to contribute to enhancing the quality of music classes and improving music teachers’ expertise based
on its multilateral analysis of the current conditions of the music teachers’ learning community.

Key words: teachers’ learning community, music teacher, IPA matrix analysis, teacher education
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<Table 1> Definition of learning community by researcher

Researcher Definition

Organizations that share their educational practices, explore and experiment

Hord (1997 . .
ord (1997) together, and demonstrate collective creativity

A professional learning community that constantly explores and improves practices

DuFour (2004) with common values and vision

A professional learning community that constantly explores and improves practices

Brookhart (2
rookhart (2009) with common values and vision

Suh (2009) A professional learning community that constantly explores and improves practices
U . .
with common values and vision

Shin (2016) A professional learning community that constantly explores and improves practices
with common values and vision

Seog (2017) A professional learning community that constantly explores and improves practices
¢ with common values and vision

ol Ff9lo] =0}2 uio R o TAHSBEAS Aol FEO) HHE
23 AH o mol, A4le] golugAde A4esl] 98 FEAolL Bl
h4e AHsH ot o 4

2. WAlSEESH S| §F

WAPRHEE-EA9] SHLE Kruse®} Louis(1993)= &-7E 7H, 3 ok $4,
v A o), AH9] & ARR-SH(de-privatization of practice), TS A|AISHATE. Hord
(197y= A¥&0)1L 374 2E4, S-7E 719t vIA, 359 skt 48, 37d
AA, SH535A4 KAE AT A 221 £ Aottt 2, DuFour®} Eaker
009y= B2 U, HIA, 71, 359 A, FE, A A, A&AA ¥, At
A5 AABHATE A3 (Seo, 2009 TAHUE 712 7HA|9t S BF, AAE
Sk, S S, Y] g4, YUy B AAY 38 T oA g9 bRt
WdZ wAF FY ol AR oH, o Ao et wAkekga-EAol gt
gol7F SEITAL SHAH: 017 2(Lee, 2010)°] 2J5Hd 3 U4, & B A
£ 7129} vl T8, x| YA 344, Aol AHo] T8, WA} Y Ws" A& AA]

= S $74229F 2 Y(Song & Choi, 2010y HE A3, BIZAST, LARHYSH
SAZ, IAEE, 972 AUSF R A THTable 2>,
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<Table 2> Operating principles of teacher learning community

(1993) (1997) 2009) (2009) (2010) 2010)

Student learning A s s va va
Value sharing A s s s va va
Cooperation A va e v
Exploration, practice A v va
Reflection and communication A

Sharing vision va va

Leadership sharing s a va
Support environment va va va va

971%(0h, 201612 o]e] P59 =018 mBsto] SN} AT, AP F
of, @A o W A, WA B B, A 502 AT
A

H = T

Aol= th23F Zri<Table 3>.
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<Table 3> Characteristics of teacher learning community

Characteristics

Contents

Share values and vision

Direction and purpose of the community and the continuation of the community

Voluntary participation

Exchange of opinions Prerequisites for free communication and cooperation

Collaborative learning

Solve various problems and generalize them through communication and
collaboration

Sharing reflective
results

Implementation of what has been learned in the field and feedback

Emotional sense of
belonging

Learning is based on emotional bonds

Oh (2016)
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3. BYUMTEY

AFLEIA HIAUNA AT SOt AEA V1Ee SotmALY AL S
OPR|A], <o} 5:9] AL, 8ot 49 AR, “SOFIAIRAY] A HE ] 47 G
0% AN SOFLAE ZEolof B 7|EAQl HEAL FAL SOt wal
e A4 A7) S WA 9lo] wetols) U ShyEy ols) ek o
2 Qlek. WA AHA19) Zqlol Tt Wt ApINLA, S mARte] S8
o5, SHme} A Fole] Gz Bt o} HEULS §A)'5 AR A
B3l 2ol @ LEITKMin, 2014; Seog, 2019).

<Table 4> Evaluation criteria for music teacher professionalism

Category Sub category Details
. [-1-1. Musical ability
I-1.  Subject content/method knowledge - - -
I. Knowledge I-1-2. Understanding music education
[-2.  Student understanding [-2-1. Developmental learning

1I-1-1. Reflections on learning situations
II. Plan II-1. Lesson design 1I-1-2. Structured Instructional Design

1I-1-3. Evaluation plan

[1I-1-1. Teaching and Learning Attitudes

IlI-1. Creating a learning environment /

[11-1-2. Interaction and respect
class management

I11-1-3. Student Management

[11-2-1. Pre-inspection/ Motivation
II1. Practice

I1I-2-2. Lesson Strategy
I1I-2. Execution of a class [1-2-3. Feedback provided

[11-2-4. Assessment

[1I-2-5. Class organization

IV-1-1. Class reflection

IV-1. Class reflection/professional

V. Professionalism
development

IV-1-2. Cooperation with fellow teachers

IV-1-3. Continuous development efforts

Im & Lee (2006)

WAEMin, 0142 F5T 32} WARA Aol & A o] &
24 7] AL, BRI S olahel 5, 1 B A g AN
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‘B2 2 7}X](Attitudes values)’, ‘B 9 57|(Traits motives) 22> 7R G7HA] Z3Ic}
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1. SAaA

E A oFH e} AA AGLE £ApA o7 FE5H= S5 A (mixed design)2]

HHH-S 3-8-5FCH(Hussein, 2009; Johnson, Onwuegbuzie and Turner, 2007). AFs]a}s}h Hof
OAE % 74 o] AEe Ao Agelee Aol dPEEcs B
A7 o] giFHal Uh(Park, 2010; Sung, 2013). = YRES A ARG 5k F
A7 oSS Aasielen PSS A2 A7) WS ¥ & ock AR
omE ABHoR iE Ao, SoHEAle] QAR Qs A7 Tl
o gt Qe 2a3 A4S Y 4TE 56
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4 A s Betich 1l ARdolL E90 xﬁ% o,;o = g, fi

£ B8 AAABE B9 A= ey

o = ST 5 9k & I e A=
Aeje] 109] FEGOHLAE GO S MREAL, 1599] RIS e
of= 2PATHA(FGL, focus group interviewyS AA|st] A2E S0t FHAR

= SPSS 21.02 &8st WA, th5-5H HITEAY, IPA HEHA B4 A
1 AARRRE AAZCR HEsloto] A2S LEoFtHFigure 1].
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Related literature analysis

Research analysis and review of music teacher training
and learning community, and questionnaire development

a

Survey method Focus Group Interview(FGI)

* Survey method: business mail, SNS, direct * 3 groups in total: 4~5 experts per group
distribution » Group A: professors, senior teachers, etc.

* Collected a total of 120 copies * Group B: 5 music managers

* Music teacher learning community participation * Group C: 5 music teachers
motive, participation type, necessity recognition, * Tools: Semi-structured interview papers
leaming satisfaction, hindrance factors, importance, * Music teacher learning community experience
implementation, etc.

4

’ Development of improved management plan for leamming community of music teachers

[Figure 1] Research process
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<Table 5> Research participants general characteristics

Section Frequency Percentage (%)
Gender M 20 16.7
F 100 83.3
Less than 5 yrs 52 433
Teaching |5- 10 yrs 29 24.2
period | 11- 20 yrs 27 225
More than 21 yrs 12 10.0
Middle school 73 60.8
School High school 33 27.5
Special purposed, independent private, vocational 14 11.7
] Bachelor 55 45.8
lél;:::;e Master or above 52 433
Doctor or above 13 10.8
Orchestra 7 5.8
Vocal 28 233
Applied music 4 33
Major Composition 24 20.0
Piano 45 375
Korean traditional music 9 7.5
Etc (music theory) 3 2.5

2) Z™EHMEA (Focus Group Interview, FGI)

FGL SolAte SOt} S a5 el A%o] $04 AE/lEe 2augoR
Aste] SotiA SRS BEA] Hol el Ul LAY, T WAH WS =
L. FGIE <Table 67} o] % 37] 502 Fehd 147} 308 ~ 24Rko=
sloick. 718 AL ojstd, SAAH 9 104 ol SEFEAS 29T B8 A%
SIIE, 15 B A 109 o] B4 WA SoHLE ALt oife] 27
A% o Stk I C SR BEA FoldHol SR B SoAE of
Ao Sloick AT AARE SHgsIolE WREIgon Rat 3 AAsIgon] A
852 FYH O AEnsot ARSI 2 250 AAET
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<Table 6> FGI participants' general characteristics

Leami ity-related
Name Position School Gender carfeer Degree caming com.m unity-relate
period experiences
A prOfeSSOr Co]lege F 25 Doctor |« Guidance of the music
B professor College F 10 Doctor | teacher learning community
. . . * Seoul Middle School Musi
C | chief of music| High school M 35 Master cout Adce C 0.0 e
G Research Association
roup
A D | music teacher | Middle school | F 24 Master |~ Music te?acher lemng
community operation
* Music Teacher Advisory
E | music teacher | Middle school F 28 Master | Committee, Office of
Education
A | music teacher | Middle school F 13 Master | * Manager for over 10 years
Group | B | music teacher | Middle school | F 34 | Master | *Music teacher leaming
- . community operation
B C | music teacher | Middle school F 15 Doctor , . .
* Master's degree or higher in
D | music teacher | High school M 10 Master | music education
A | music teacher | Middle school| M 5 | Bachelor | » Music teacher learning
B | music teacher | Middle school | F 4 | Bachelor| community operation
- - * A teacher with i
Group C | music teacher | Middle school F 5 | Bachelor tea.c er Wit .e'xtevswe.:
C experience participating in
D | music teacher | High school M 7 | Bachelor | the music teacher learning
E | music teacher | Middle school| M 9 Master | community

3. FHH

A

1) MEFAET

2 Ao ARERE A2 Si5E-EA0 SeaduAEY] Q1A o] AE, Fa%,
AT uk2E 9 A3 Q0S % . AFAE= A1, vl o|(Shin &
Park, 2018), ©]AA(Lee, 2018)2] &3 AollA] 7HdE £ 74 - A+ JstATt
A ARl 2 291(FAS), A WA 1917 FESH B4 HSoh,

FEEARA 098 O AUIENE AT T HEAE 53 - aewlic
BAE 27 A RO TS SotmAle] HANel S35 214 2 Fol

113 OO T oo v

v Al S =Ao] Aty 7dslo] W o] AlF e
2 TE9itiTable 7>.

60, SRBEAS] B elel thei] ZAIGIct 7 EREE AuHe)
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<Table 7> Contents of research survey

. Number of
Section Survey contents items
Background
3 Gender, age, school, teaching period, major, ultimate degree 6
variable 8 &P Y &
Necessity of learning community
Learning Areas of participation in the learning community
communi A .
v Motivation of participation 9
awareness and ——
participation Goal of participation
Frequency of participation
Learning Factors of participation
community | Factors hindering the learning community 3
Operational | Opinjons on the developmental operation of the learning community

2) IPASY

IPA(Importance-Performance Analysis)= 1970t *3 5743t thdAd L dl(Multi-attribute
Model) 7|519] 59 &= (Importance) 2! =1 (Performance) =7 7|5 o]t} & o] A
L SolmARIETEA £ A AnE oo Wl LA SHLS Hot
o = Ut} IPA T ER 204 ANAREHEE S =9} TSR} B EoF §A] - 735}
SfoFst A4e-F U o, ARAREH S TR+ A A EHY neE9 WS
= JA U= 9922 A5 /A sfiok she oIt ABAREE S =2
FTAES} WS B W2 gHor FHAR] FULS AlRtsfiof & A9 FEolt.
A4EHE ISNEEE A S8 e Wol g HijAslof sk F7oltt

high

Quandrant 2 Quandrant 1
Focus Maintenance
Quandrant 3 Quandrant 4
Law rank possible overkil
low P high

[Figure 2] IPA metric analysis
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55 A =

ZA131a1(Seo, 2009; Lee, 2010; Song & Choi, 2011),
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<Table 8> Survey items of music teacher's IPA

Category

Sub category

Systematic, hierarchical

Learning organization, learning content, learning process

Learning support environment

Budget support, administrative support, manager awareness, facility rental

Music teaching and learning

Music evaluation expertise, music class expertise, student understanding

Sharing learning outcomes

Sharing outcomes with teachers outside the community, sharing outcomes
with the social community

Social value creation

Social community values (global citizenship, 4th revolution, climate
change, etc.)

ICT, edutech

Content development, online classes

Teacher collaboration and
communication

Collaboration, a sense of belonging, and intimacy for learning

Leadership sharing

Accountability, spontaneity
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£,

AR, SAAE

flo ot
to 1 ro
QE Oﬂ, 19, —LI
O o o
ox
L mlm

e
_o‘lr,
111

()

HigHAE &
=S
|

Shasl] St BE AT Zolo] ot B2 7ot
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NEWY, FolBd, FRAS B3 UEA AASHUS BEat B/
TR0 FYAS 9AS] Asted Lot B D ot A aAl 1919 AR
AAjstel Aol Bae Shashert
V. d+Z23
1. 82ZA 24 20
1) SotmAlel SEBSA Aol o
HEAS F5got WA 10FE PHOR SGFEA Hol of5g 2AkE 23t

S|
A

= O
o=

‘Zhofstal ok 11078(91.6%), “Fofstal AR Rk 1075(8.9%)= WEFRtTh Bl
e v Yehd 7ighe B8olA Selshn o) F3hd, B3t 52 sReEEA
2 Fslelo] o A Algstel, diite] gotuapt eRdos w17
o1 B FEAC 4ol Q7] RO TetElck WA P A% 4, B

o=y "0 Ty
St 9] v 2912 55-EA| Fojol ol FFE HAA] Y= Ao = YETh
<Table 9>.

<Table 9> Participation rate of music teachers in the learning community

Gender

Teaching period School
Special-Pur
More . ) posed,
M ¥ Less than |  Syrs- 10ynrs- than Middle High | Self-Suppo
Syrs 10yrs 20yrs 29y1s school school | rting Private,
Vocational
High School
N 20 (100.0) | 100 (100.0) | 48 (92.3) | 29 (100.0) | 27 (100.0) | 12 (100.0) | 73 (100.0) | 33 (100.0) | 14 (100.0)
Participation | 17 (85.0) | 93 (93.0) | 48 (92.3) [ 26 (89.7) | 25 (92.6) | 11 (91.7) | 69 (94.5) | 30 (90.9) | 11 (78.6)
Non-participation | 3 (15.0) | 7 (7.0) | 4 (7.7) |3 (103) | 2 (74) | 1 (83) | 4(55) | 3(91) | 3 (214)
x 1.396" 212° 3.946"
p 237 .976 139
2) SEBEH TR O
SoedWAEY] SEE-EAOl tet BRAJAAS <Table 10> At A& AL
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<Table 10> Perception of the necessity of learning community by background factors of music teachers

Ve Not Not
Section N i Necessary Usual necessary x P
necessary necessary
at all

Total 120 (100.0) | 63 (52.5) | 32 (26.6) | 18 (15.0) | 9 (7.5) 2 (1.0)

M 20 (100.0) | 13 (65.0) | 1 (5.0) 5 (25.0) 1 (5.0) 0 (0.0
Gender 2.254* .689

F 100 (100.0) | 50 (50.0) | 27 (27.0) | 13 (13.0) | 8 (8.0) 2 (2.0)

More than . .

20 years 12 (100.0) | 8 (667) | 1(83) | 3(250) | 0(00) | 0(0.0)
Ca’_ee(; 10-20 years 27 (100.0) | 18 (66.7) | 4 (14.8) | 2 (74) | 3 (1L1) | 0 (0.0) | 19802* | 071
perio

5-10 years 29 (100.0) | 12 (41.4) | 9 (31.0) 2 (6.9 4 (13.8) 2 (6.9)

Less than 5 years | 52 (100.0) | 25 (48.1) | 18 (34.6) | 7(13.5) | 2 (3.8) | 0 (0.0)
Ph.D. or above |13 (100.0)| 12 (92.3) | 1(Z7) | 0(0.0) | 00 | 0 (0.0)

Fianl | Master's course
a *
dearee | or higher 52 (100.0) | 29 (55.8) | 17 (32.7) | 6 (11.5) 0 (0.0) 0 (0.0) 23.068 .003

Bachelor 55 (100.0) | 22 (40.0) | 14 (255) | 8 (145) | 9 (164) | 2 (3.6)
Highs school |33 (100.0) | 18 (545) | 8 (242) | 5(152) | 2 (6.1) | 0 (0.0)
Middle school | 73 (100.0) | 42 (57.5) | 19 (26.0) | 8 (11.0) | 4 (55) | 0 (0.0)

School | Special-purposed
affiliated | high School, 23.340" | .003*
school | self-supporting

private high 14 (100.0) | 3 (214) | 5 (35.7) 1(7.1) | 3 @214) | 2 (143)
schools, vocational

high school

Orchestra 7 (100.0) | 4 (57.1) | 2 (28.6) 1 (143) 0 (0.0) 0 (0.0)

Etc 3 (100.0) | 3 (100.0) | 0 (0.0) 0 (0.0) 0 (0.0 0 (0.0)

Vocal 28 (100.0) | 19 (67.9) | 2 (7.1) 3 (10.7) 3 (10.7) 1 (3.6)

Major Applied music 4 (100.0) | 1 (250) | 2 (50.0) 1 (25.0) 0 (0.0) 0 (0.0) 25.583° 375

Composition 24 (100.0) | 9 (37.5) 9 (37.5) 5 (20.8) 0 (0.0) 1 (42)

Piano 45 (100.0) | 22 (489) | 16 (35.6) | 2 (44) 5 (1L1) 0 (0.0)

Korean

wanditional music | © (1000 | 5 (56) | 1(1LD) | 2@22) | 1(1L) | 0(00)
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718" 19.9%, ‘LuFHu]E’ 16.4%, ‘GH J—T‘—Zﬂ?‘é’ 14%9] £=02 UERGIT<Table 11>.

<Table 11> Music teacher's participation type

Response Case

N % percent

Lesson study (music class, evaluation) 75 43.9% 72.8%

General topic type (explore topics outside of class) 24 14.0% 23.3%

Type | Performance type (musical, chorus, ensemble, etc.) 34 19.9% 33.0%

Hobbies (sports, foreign languages, etc.) 28 16.4% 27.2%

Not participating 10 5.8% 9.7%

Total 171 100.0% | 166.0%

4) SIS SEBSA HOZR

StEEEA0l Fofshs S 1108S dVde= ¢ Zﬂ ol 25 A

gt A3} FRUAS] 7N 49.1%, SHALOIA O 24.5%, ‘WSH FTE 15.5%, &
2Rl HAY 73%, ‘K| Fol|A] 717k 3.6%E UERTI<Table 12>. ol AP AT-E0NA]
YRl A o) shE3-EAIE THdoke ddYEle WAk 3 EE M E H,
‘*@ﬂrﬁl oA HiEEtE Aor ZAT & Sl o, ALAYS

o7 o] SlsEsAl e iAol Bast Aos Helrk dh, ‘wAFH I Sl5E

4 U 9k wet FolA R0 Sou|gt 2jolS K, 59 njuk A4 wAke]
AL TR IAF AN R ST5A o Zolsl= v]go] A VERGTHp<.05). A7 E
WAL AL Z=u o] Auf, 580t wALe] dlo] ShETEH Holo AHF g

2 gk BT S Ik 2, S EEA Wl 294, 2luE BESH: St
A2 A9, WEHTES BT ALHOR NSTEAS THIAY Folshs

A0 2 UERFTHp<09).
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<Table 12> Music teacher's participation path

Ministry of
Path C0-teacher'? o ke education Online search | Nearby area
recommendation at school . .
official notice
Total 54 27 17 8 4
(49.1) (24.5) (15.5) (7.3) (3.6)

Azshealo] et thEe A Ald) MEEA A3 SRt 273% Al
710 23.2%, ‘739’ 19.1%, ‘ST WAIER’ 19.1%, ‘TATHT’ 11.4%=2 YEFHGTH
<Table 13>, LAEA 27} Aeo] whet AosHs sHdalo] EAMOR fojulst
Aol B AT, 200 DS FALHF S AT A0 ek, 5o o]
o) AASE SANANED S AT AT BYTHp<05)

<Table 13> Preferred types of learning community of music teachers

Response
N Percent Case percent
Lecture 42 19.1% 38.2%
Peer teacher discussion 42 19.1% 38.2%
Preferred Class case sharing 60 27.3% 54.5%
bpes Musical activities 51 23.2% 46.4%
Performance 25 11.4% 22.7%
Total 220 100.0% 200.0%

S5 Alel Foshs MEAY F5FAnAL 1108 2= shs5-54 3
oflleE A%t A3} g 1-28] 50%, S| 2-33)" 32.7%, ‘F 13] o4 "14.5%
£0 & UERHH. Sh53-8A4 3°0] St558A Fofrlzrol felet SAF Ae]

£ BOThp<05). Z, BALTF 9] A9 HAMET} £i, FAFTE L ol
=7 vad He Aow Yehth<Table 14>
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<Table 14> Frequency of music teacher participation in learning community

Frequency More than 1-2 times 2-3 times Fte

Number of cases once a week a month per semester
110 16 55 36 38
(100.0) (14.5) (50.0) (327 2.7)

TS HQN A MERAS 55 Sha3EAC ook gl S5-eotuAl
105G o2 Sh4E5R U5l T BIERS BT FIE <Tuble 15>

=
S U} QUABAEY SETEA Hol WREL QASAHEY 3% TA 2
_]

9
DAY oL 4 10.1%2 JePGTh SAWAEL skE354 852 &3 S
ofrd AR kel SIS Soks Hl TS L1 glow WAL ZF
A, FARA A ol S 7= Ao = Ueptt B B9k gRlog=
TR 42.7%, THAARD 36.8%, ‘WIET G 10.9%, ‘WAF 7H E3F E AFHEAY
82%, 7|EFQRD 14%= eyttt 753t st 4 29 FE} Sh535Al
olE Adfol= 8RlolH, AL, &AL &5, M A A A GAl shs5EA

G52 Aofok= 89107 YERGTITable 15>.

18

<Table 15> Perception of the importance of learning community and satisfaction of music teachers

Factors of satisfaction Factors of dissatisfaction
Response Case Response Case
N | Percent | percent N | Percent | percent
Music class expertise 74 1339 % | 67.3 % | School factors | 94 | 42.7 % | 855 %
Emotional support among 53 1266 % | 527 % Individual 81 1368 % | 736 %
teachers factors
Improvement of practical | 35| 15 1 o/ | 30 o Poor 241109 % | 218 %
skills professionalism management
Understanding curriculum 3| 142 % | 282 % Discord 18 182 % | 164 %
and trends among teacher
Ezmgg difficulties in 1) 1 101 9 | 200 % Ect 3 [ 14% | 27%
Total 218 100.0 % | 198.2 % Total 220 |100.0 % | 200.0 %
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2. ZQE HY(PA) HEZA 2 Zn

=113 O O =
A 450 tigt 259} TEELE 014]
T5A 9ol 293t Y5 =E5kaR

+ <Table 16>3} ZTt.

Shsga Aol Aofstal fl= AZA9

<Table 16> Music teacher's perception in importance and satisfaction of the learning community

Importance Performance
IPA variables t p
Importance | S.D | Rank | Performance | S.D | Rank

Sharing leaming |, o2 | o0 | s 3390 | 8995 | 5 | -6516| .000
outcomes

Social value 4206 | 27| 6 3255 | 10679 | 6 | -8284 | .000
solidarity

ICT online 3929 | 8027 | 8 3002 | 1.0403 | 7 | -6493 | .000
o

caming support\ 4 4o | 6017 | 1 2008 | 9642 | 8 |-12.951] 000
environment

Horizontal 4408 | 6862 | 3 3633 | 9349 | 3 | -7448 | 000
leadership

-

caming support\ 4 1 | os98 | 7 3418 | 8058 | 4 | -5861 | .000
environment

Music teaching

and learning 4347 | 915 | 4 3755 | 7049 | 2 | -5.561 | .000
expertise

Teacher

cooperation 4418 | 8647 | 2 3878 | MBI | 1 | -5675| .000
communication

[Figure 3]= S WARS0] QAo 5354 olo] Fawe} BEr Pighs
IPA HEZAE o]g5to] YERH A o2, XZ0] TS Wi ghe 340, Y29 $2%

BAZE 42007 AFEdo|| TA|ECH
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[Figure 3] Learning importance performance (IPA) metric analysis result
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A= A FfoF g2 A|AFSH<Table 17>.

<Table 17> Music teacher learning community management strategy derived through IPA analysis

Area Strategy Contents
Cooperative communication between teachers, professional
Quadrant 1 Maintenance development of music teaching and learning, and leadership
sharing
Quadrant 2 Foous Learning supportive environment, social value solidarity, and

sharing learning outcomes
Quadrant 3 Low rank ICT and online training

Quadrant 4 | Avoiding excessive effort | Systematic and organized operations
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S WARSo] B A4S0l XA A7t Atk A9 A[4o] HE 47t
SHA =2 ATh(Lee, 2021). Frofo} A SAHOE 7)Aol JotofA Rt o
T A7) As) o A4, AR, de s Tagt 2okl 1 gishal ‘359
3, ASATEE A4 E 73F0aL QItH(Ministry of Education, 2019, 5).
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Fo
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<Table 18> Music teacher learning community analysis through FGI survey analysis

Category

Details

Paradigm shift of music

* Transition from institutional (educational office, school)-1

Necessity of teacher education ed training to teacher-led collaboration, discussion, and
a music teacher inquiry-centered learning
learning Responding to the | e semester system, high school credit system, cooperative
community | rapidly changing music | art activities

education field

* Increase in distance and blended classes due to COVID-19

Management

* Learning community between schools (cooperative operation
of two or more school teachers)

* Learning community in school (learning community in unit
school)

Mechanism of
the learning
community of

Configuration

» Single composition of music (Secondary Music Education
Research Association)

* Music teacher-centered multi-disciplinary teacher (teacher
choir, musical troupe, etc.)

music teachers

* Lesson study type learning community (music class
research group)

* Performance production-type learning community (chorus,
musical, orchestra)

* Topic-oriented learning community (multicultural, global
citizen)

3) SUUAL

e
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A% G B3 Az Aol ths) AT Aze B Aol F Fa3t A
Zote. Blsae & s AR 13 U ASHE A Lot £ 5 uol
= B spSolA BRE7L 271871 Aol Ak Azto] Eglola. (T2 (C
% FGL TA} ©)

A= AShEEE Al WA FofsiaL el mid ol wuith SjdE2 WA
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A Zota. (CI%F FGL 3 1Ah
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2o EE ohal AR HB e skl FAE &2 A dF9E E1 HEE wE
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[Figure 4] Enhancing the expertise of the learning community of music teachers

TAES 72 5% 25o] e AR EL 598 Wa e o of ikl Asn
o RS 290 HES © Asske Aol ArkKotkamp e al. 1986, Lee,
2018 ASI8). Thro] AR A4l Eo] ofiet B9, BE Bl AHA T
o ololA T UekiRAS T Iel HeiHel SolRRESlE B4 7l Zo]
o FGI A78 B5) 521 ot A EEAY SUNTE S/ SeERE
A2]5HH <Table 19>9} Zch
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<Table 19> The effect of music teacher learning community derived through FGI survey analysis

Category Details
Efficiency | Study planning that directly reflects the needs of music teachers in the field

Long-term performance project type, collaboration, and discussion-based practical

Novelty learning

Flexible learning structure that reflects and modifies the learning needs of music

Flexibility | =

Participation | Increase participation in learning based on intimacy and emotional solidarity

Persistence | Pursuing continuous meetings rather than a few short training sessions
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AT FEA 5 R SETEAS ATH 0 TR Skt ARYS
FEH o Aska Qoick Let Aut 24 7k 7 AFOE Qlstel, G2
B TG TEAY BFo] AT FOR FA A/Y FEFFAVE RS vgw
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TRUAPQ] ACE YETh StaolM R o= Shg3EAldl sk B
55 A HEE7E W2 A2 UERGTHp<05).
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