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Exploring Cross-Cultural Experience in Didactic Early Childhood
Music Education: A Case Study in Indonesia-Germany
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Leli Kurniawati

Abstract Music education for young children in Indonesia often lacks a thorough, student-centered approach.
In contrast, Germany has long used didactic methods to teach music effectively to children. This article presents
a qualitative case study comparing early childhood music education in Indonesia and Germany. Data were collected
through direct observations in three educational institutions and semi-structured interviews with two German experts
in early childhood music education. The findings revealed that there are different cross-cultural experiences of music
learning in Indonesia and Germany in terms of cultural context, music education system, technical approach,
community performance and collaboration. Seen from its characteristics, music education didactical learning approach
is suitable and promising to be implemented in Indonesia. Furthermore, it is evident there is a need to balance
teacher-centered and students-centered learning, in order to better address students' individual needs while
maintaining the crucial role of teachers. Exploring early childhood music education methods in Germany can inspire
educators and policymakers in Indonesia to develop a more diverse and inclusive approach to early childhood music
education. This approach should integrate children's needs and interests and support the development of creativity
and various abilities.
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I. Introduction

In Indonesia, there are four main music teaching activities in early childhood education:
singing, playing music, rhythmic movement, and listening to music (Djohan, 2009). Singing
activities are a fundamental component of music learning for young children. Teachers guide
children to sing using predetermined musical strains (Afrianingsih & Yulianti, 2021). However,
these musical selections may not always align with the students' interests and preferences, which
can result in a lack of enthusiasm. Singing is often treated as a serious learning process, with
teachers closely monitoring the pitch of each child's voice (Hayati, Fatimaningrum & Wulandari,
2019). This increased focus on singing reflects a paradigm shift that acknowledges music as
a vital part of education. Various techniques, such as demonstration, lectures, questions and answers,
and imitation, are employed to teach singing (Rahmawati & Raharjo, 2021). Additionally, singing
in front of the class is encouraged to build children's self-confidence (Munawaroh, Imroatun &
Ibrohim, 2020). These activities emphasize specific techniques, including proper posture,
breathing, intonation, pronunciation, and expression (Widjanarko, 2016).

Next, playing music involves teaching children to play simple musical instruments, like
percussion, and to adjust the rhythm, tempo, and melody according to a song chosen by the
teacher (Aulia, Diana & Setiawan, 2022; Herlina, Syukri & Yuniarni, 2014; Putri & Ismet, 2020;
Ramdhan, Suhirman, Hadi & Husni, 2020; Wahyuningsih, 2020). During these activities, children
learn by observing and following the teacher’s examples. Moreover, thythmic movement activities
involve directing children to move in accordance with the rhythm of the music being played
(Nasution, 2016). Here, the teacher guides the students to synchronize their movements with
the rhythm, although students are free to move in their own style. These activities often include
simple exercises taught directly by the teacher (Delia & Yeni, 2020), as well as dance routines
with predetermined movements (Majdah, 2019).

Lastly, listening to music activities focus on the act of listening to selected songs. Teachers
guide students to choose songs they enjoy, which they then listen to together. After listening,
students have the opportunity to identify the instruments and rhythms used in the songs
(Oktaviani, 2021). This practice aims to develop children's focus, imagination, and abstract
thinking skills through exposure to a variety of musical styles (Nasution, 2017).

Based on the description of musical activities in early childhood education in Indonesia, it
is clear that these activities are teacher-oriented. The teacher plays a central role in planning,

implementing, and evaluating these activities, thus, holding sole responsibility for students’
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musical development. Unfortunately, these musical activities often lack clear didactic aspects, leading
to approaches that are not child-friendly and do not prioritize student-centered learning. This
is a significant issue for quality music education in early childhood as its implementation fails
to facilitate children's musical development, resulting in a lack of enthusiasm for learning among
both students and teachers.. Moreover, previous research has primarily described the objectives
of these activities rather than thoroughly examining the didactic aspects of the learning process.

In contrast, other subjects within early childhood education have successfully incorporated
didactic aspects into their learning processes. For example, educational game tools are used with
methodical didactic approaches to make activities more child-friendly and to support creativity
and (Mursalin & Setiaji, 2019; Sulastri, Rahma & Hakim, 2017). These tools help develop
students’ fine motor skills in a didactic manner (Astini et al., 2017). Traditional games are often
modified into educational tools to build children's character and integrate local wisdom through
didactic methods (Hapidin & Yenina, 2016). Additionally, digital media is used for learning with
didactic competence to ensure safe and effective use (Isrofah, Sitisaharia & Hamida, 2022). These
tools also support project-based learning, which prioritizes individual and collaborative abilities,
contextual learning materials, creativity, and the integration of school and home life (Rustini
& Rohayanti, 2012). The use of didactic methods requires a cheerful, enjoyable, interesting, and
exciting atmosphere for both students and teachers (Nurmadiah, 2015). The incorporation of these
didactic aspects in early childhood education demonstrate that this approach is commonly used
in early childhood education. However, its implementation has not been thoroughly explained
in practice. As a result, there is a lack of balance in the methods used, particularly in music
learning where teachers have yet to fully integrate didactic aspects.

In Indonesia, didactic methods are commonly used in early childhood music learning on a
global scale. According to Ballesteros Egea and Garcia Sanchez (2010), all music activities should
be student-centered and based on didactic objectives, emphasizing two fundamental aspects of
music: musical perception and expression. This didactic approach to music learning has been
shown to improve students’ understanding and musical skills, as demonstrated by Chlapana (2021)
who utilized dialogue reading and question-and-answer activities in art-based learning. Similarly,
Bilbokaité, Bilbokaité-Skiauteriené and Peskur (2020) found that didactically integrating music
into early childhood education is effective in achieving educational goals at that age, such as
artistic expression, emotional development, and communication skills. Moreover, such methods
motivate students to be more active, focused, independent, diverse in their activities, have a

stronger memory, and enjoy learning.
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Furthermore, music learning can be organized using various concepts that incorporate didactic
games to help teachers develop students' musical abilities in early childhood education. Didactic games
can enhance children's understanding of age-appropriate music, melodic-rhythmic characteristics,
and melodic flow (Cinc, Maran & Stolic, 2015). Another concept is didactic concerts, which
aim to promote aesthetics and stimulate children's natural skills and creativity, while providing
opportunities for personal and social development. Didactic concerts also introduce children to
different artistic models, musical genres and styles, cultural diversity, and educational experiences
(Ekedahl & Mateiro, 2019). Lastly, “Musicship” concept functions as a qualification, socialization,
and subjectification tool by providing students with inspiration and resources to create and share
musical experiences during and after musical activities throughout their lives, starting from early
childhood education (Holmberg, 2016).

Based on various studies of didactic music learning methods used globally, it can be concluded
that international trends have successfully integrated didactic aspects in early childhood music
education. This approach enables students to optimize their musical experience in early childhood
education, resulting in enhanced musicality in a precise and enjoyable manner.

The preliminary study findings suggest that the didactic method has not been applied in music
learning in early childhood education in Indonesia. However, a review of previous studies reveals
that the didactic method has been widely implemented by early childhood education teachers
in Indonesia, as observed in various aspects of early childhood development, such as religious
and moral values, language, cognitive, psychomotor, and social and emotional skills (Astini,
Nurhasanah & Suarta, 2017; Hapidin & Yenina, 2016; Isrofah, Sitisaharia & Hamida, 2022;
Kusumastuti & Rukiyati, 2018, Mursalin & Setiaji, 2019; Nurmadiah, 2015; Purwaningsi,
Pudjawan & Raga, 2014; Razi, Surayah & Widia, 2020; Rustini & Rohayanti, 2012; Setiawan &
Sufa, 2018; Sulastri, Rahma & Hakim, 2017; Utsmani, 2017; Yanthi et al., 2014). Moreover,
these studies suggest that the application of didactic learning methods in early childhood education
in Indonesia is increasingly popular.

However, the concept and implementation of music learning in early childhood education in
Indonesia differs significantly when compared with other countries consistently implementing
didactic learning to children's musical development. As discussed earlier, early childhood music
learning on a global scale emphasizes various aspects that allow students to maximize their
musical experiences in an appropriate and enjoyable manner (Ballesteros Egea & Garcia Sanchez,
2010; Bilbokaité, Bilbokaité-Skiauteriené & Peskur, 2020; Chlapana, 2021; Cinc, Maran & Stolic,
2015; Ekedahl & Mateiro, 2019; Holmberg, 2016).
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Music education in early childhood in Indonesia has not effectively used didactic methods,
highlighting a significant gap. While other aspects of early childhood development widely
implement didactic approaches, music education lags behind. Therefore, this study seeks to
address this gap by exploring didactic methods in early childhood music education in Germany
by developing a music learning procedure that integrates didactic aspects, offering practical
guidelines to improve music education in Indonesia. This initiative supports the Sustainable
Development Goals (SDGs 2030 Indonesia, 2017), which emphasize quality and sustainable

education, especially in early childhood music learning.

II. Literattre Review

Didactic education is a field of study that studies the theories, principles and practices of
teaching and learning, and include teacher-centered and student-centered approaches. Early
childhood education emphasizes didactic aspects in teaching moral and religious values. Didactic
storytelling promotes independence, discipline, and responsibility (Setiawan & Sufa, 2018).
Independence is cultivated through methods like interviews, demonstrations, plays, simulations,
brainstorming, role-playing, and question-and-answer sessions (Razi, Surayah & Widia, 2020).
Teacher-centered didactic education places the main role on the teacher who have complete
control over the learning process, including material selection, teaching methods, and assessment.
This results in limited students participation in learning, making students’ critical thinking not
being properly stimulated. . Traditional education is often teacher-directed and emphasizes the
transmission of knowledge from teacher to students. Although it still exists in many educational
settings, there are efforts to change the paradigm to be more inclusive and students-oriented.
In some cases, this approach is used in situations where the teacher has special knowledge that
needs to be conveyed to students.

In comparison, student-centered didactic education places primary attention on students' needs,
interests, and abilities. Students are considered as active agents in their own learning process.
Current practices of student-centered didactic education include creative, collaborative, and
problem-based learning strategies, which can be done by student-based projects, group discussions,
discovery-based learning, and evaluated using formative assessments. This approach began to
develop at the end of the 20™ century as a response to criticism of traditional education that

pay less attention to students' needs. The number of students in the class is too large, making
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the learning process less effective. Therefore, a balance integration of teacher-centered and
student-centered approaches can become more responsive to meet students' needs without ignoring
the fundamentals, namely maintaining the important role of teachers as resources, facilitators,

and guides as well as learning mediators.

[II. Method

This study employs a qualitative approach using the case study method. According to Yin
(2018), case studies serve as an analytical method to describe the complexity of a problem,
enabling researchers to obtain a clearer and more profound understanding of the problem being
investigated. The study compares early childhood music education in Indonesia, where didactic
methods haven't been widely used, with Germany, where they have been implemented.

Participants in this study are Prof. Johanna Metz, a university professor and lecturer of
innovative educational concepts for all-day schools, kindergartens, primary schools, and music
schools with a focus on music arts, and Ina Friebe, a musician, songwriter, and rhythm teacher
at the childcare center “Friedrich Wilhelm Zachow,” the child care center ‘“Reidekéfer,” and the
Music School Children Singing Academy Halle Youth Workshop. The informants were selected
using purposive sampling, a suitable technique for qualitative research, in order to identify
examples with a variety of data and make the best use of the limited resources available (Patton,
2014).

Furthermore, convenience purposive sampling was utilized to gather informants for this study.
In qualitative research, convenience sampling is a technique that involves selecting easily
accessible participants for data collection (Patton, 2014). In line with this, criteria sampling was
employed to select informants. In qualitative research, sampling criteria are used to select research
informants based on relevant traits that are connected to the research problem and help researchers
address their research questions (Patton, 2014).

Considering their provided rationale, Prof. Johanna Metz and Ina Friebe were selected as
informants in this study. To ensure adherence to ethical standards in qualitative research, a consent
form was created and distributed to the informants before data collection. The form outlined
the research purpose, the participants’ role, and their rights and guarantees as research informants
(Creswell, 2017). The informants provided their informed consent to participate in the study.

The research data were collected after obtaining informed consent from the informants and
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ensuring that they understood their roles and rights. Two data collection methods, namely in-depth
interviews and observation, were utilized in this study. Cresswell (2017) recommends the use
of these two techniques as they are commonly employed in qualitative research designs. The
data were collected by conducting observations, starting from the preparation of the learning
environment, class opening, core activities, and closing sessions at four different locations: Rahn
Education Campus Graphicches Viertel; Musik-Kita, “Friedrich Wilhelm Zachow”; Kindertagesstitte
Reidekéfer; and Jugend Werkstatt Kindersingakademie. The observational records were then used
to retrieve documentation for analysis. Conducting direct field observations is a key feature of
qualitative research to thoroughly observe all conditions, including the behavior and activities
of the research subjects in their natural setting (Cresswell, 2017).

Furthermore, additional data were collected through in-depth interviews with the informants
to supplement the research findings. A semi-structured interview method was employed, following
Cresswell’s (2017) guidelines for conducting semi-structured interviews, which involved using
prepared interview questions rather than rigid guidelines. The interviews were recorded in audio
format and later transcribed verbatim for analysis.

The research data collected in the previous stage was analyzed following the data analysis
steps of Miles & Huberman (2014), which generally involve three stages: (1) data reduction;
(2) data display; and (3) conclusion drawing and verification. The results of the observations
were recorded chronologically and subsequently sorted and categorized according to the research
objectives. The interview data were transcribed, coded, and organized into themes that were
consistent with the research findings. The following sub-chapters provide a comprehensive

explanation of the findings of the data analysis performed for this research.

IV. Results

1. Issues of Music Leaming in Indonesia

There are several factors that influence why education methods in Indonesia may be considered
less child-friendly, as follows: (a) not too relevant and flexible curriculum; (b) non-interactive
learning methods; (c) overemphasis on academic results; (d) limited resources and facilities; (e)
lack of inclusive education and psychosocial support, and (f) limited involvement from parents

and community, with detailed elaboration below.
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The curriculum in Indonesia is often seen as too dense and overly focused on academic
mastery, neglecting the role of music. However, music can be an engaging and enjoyable medium
that enhances learning in academic subjects. For instance, mathematical concepts like numbers
and patterns can be taught through musical rhythms and songs. A rigid and inflexible curriculum
in Indonesia limits children's ability to explore their interests and talents. Music education is
often less child-centered, preventing teachers from addressing individual needs effectively.
Teachers prioritize covering large quantities of material over ensuring quality learning experiences,
resulting in students learning superficially due to inadequate time. Traditional methods, such as
lectures and assignments, dominate Indonesian education and do not encourage active participation
and problem-solving, making the process too teacher-centered. Problem-solving often reflects the
teacher's thinking, which may not align with children's interests and needs. The lack of interactive
and collaborative learning approaches makes education less engaging, causing boredom and
disengagement among students. Consequently, they are not enthusiastic about learning and are
not optimally stimulated to engage in active, creative, communicative, and innovative activities,
often waiting passively for teacher instructions.

Education systems often prioritize achieving high academic grades, putting undue pressure on
children to excel without prioritizing the learning process itself. However, the process of learning
should be the main focus, as it teaches valuable skills. Overemphasis on tests and exams can
diminish children's natural curiosity and limit their freedom to explore. Most assessments rely
on numerical scores, which, while serving as benchmarks, fail to capture the diverse strengths
and weaknesses of each child. Every child is unique, with their own set of strengths and
weaknesses that can complement each other and contribute to optimal results. Emphasizing the
process of analysis, investigation, and self-development can enhance children's self-competence.
Many schools in Indonesia still face limited resources, including a lack of textbooks, laboratory
facilities, and other learning equipment. Professional expertise is also lacking, with many Early
Childhood Education teachers having only secondary school education background, which limits
their knowledge and understanding of children's education. This issue is more noticeable in
villages, where access to training for improving teacher professional competency is very limited.
Inadequate infrastructure hampers quality learning experiences, such as insufficiently sized
classrooms that restrict children's movement. Additionally, limited access to learning technology
hinders the implementation of innovative teaching methods.

The education system in Indonesia often struggles to address the needs of individual children,

especially those with special needs or learning challenges. There is a lack of resources, including
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trained teaching staff, assistant teachers, and therapists. Special training for teachers is needed
to boost their confidence and ability to handle these conditions. The curriculum remains too
general and fails to address individual needs. Additionally, a lack of psychosocial support and
mental health services in schools makes it difficult for children to manage emotional and social
problems, often leading to stigma and discrimination from peers and teachers, which negatively
impacts learning. Insufficient support from parents and society further reduces the effectiveness
of the education system. Parents may be less involved in homework and less motivating, which
can hinder children's social and emotional development. Economic limitations often prevent
parents from prioritizing their children's learning needs, causing less fortunate children to feel
inferior when socializing with more privileged peers.

To address these issues, educational reforms are needed to consider children's individual needs
and interests, encourage interactive and collaborative learning methods, and strengthen psychosocial
support and inclusiveness. These changes would help create a more child-friendly educational

environment, allowing each child to develop optimally.

2. Comparison of Cross-Cultural Experiences of Music Leaming in
Indonesia and Germany

Seen from the cultural context, music in Indonesia is very influenced by cultural diversity
which is reflected in traditional music and each region has its own musical traditions, such as
Javanese gamelan, gamelan degung from West Java, angklung musical instruments, Balinese
gamelan and kecak dance, Piring Dance from Sumatera, saluang musical instruments and lots
of traditional music from various ethnic groups throughout the archipelago. Apart from that,
throughout the archipelago there are regional songs and traditional children's games. These two
types are music learning materials in schools starting from music learning for early childhood
to college. Meanwhile, in Germany, classical music has a strong influence in the German musical
tradition. Germany is also known for its contributions to classical music, such as the works of
Bach, Beethoven, and Mozart. Likewise in Germany, there are several children's songs that use
the Western notation system as music learning material for children.

In Indonesia, music learning typically happens informally, mainly in music schools and local
communities. While formal music programs exist in some schools, they do not receive much
attention. This is because the current curriculum prioritizes subjects seen as essential for global

competition, making music seen optional. In contrast, Germany has a well-structured formal music
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education system, from elementary schools to music colleges. Music education is considered
important and is often integrated into the school curriculum. Moreover, they frequently collaborate
with music schools to facilitate structured music learning from an early age. In addition, the
approach to learning Indonesian music is often holistic, with a focus on developing musical skills
and a deep understanding of the cultural and historical context of the music. However, the learing
approach is also sought to increase students' sensitivity and creativity. This allows students to
develop skills in various aspects. Meanwhile, music learning in Germany often emphasizes
technical aspects, including the study of music theory, instrumental technique, and musical
analysis. However, all of this is adjusted to the student's educational level. Lower grade students
place more emphasis on aspects of practical skills, hence, theory is obtained from practical
experience. Before they learn further about the techniques of playing music, students have done
a lot of exploration of the musical instrument.

Musical activities in Indonesia often involve collaboration between local and modern cultures.
For example, combining traditional musical instruments with modern instruments which are used
as a music learning medium in schools. This collaboration can take the form of an ensemble
music project consisting of students with different backgrounds. In this way, the resulting work
is a musical product that reflects Indonesian culture. This work can promote cultural diversity
and also a concrete manifestation of respect for differences. To contrast, Germany is known
for its high level of arts, including classical music, opera and musical theatre. Many famous
music institutions, such as the Berlin Philharmonic Orchestra or Conservatories, are located in
Germany. Access to appreciate this work is quite easy for students to obtain. Schools even create
special programs that can involve children in seeing these works. Either by taking them to the
opera or inviting these musicians to play music at school.

Lastly, many musical performances in Indonesia are performed in local community, such as
traditional ceremonies, cultural festivals, or religious celebrations. As time goes by, the ritual
function develops into an entertainment function. Therefore, there will be significant changes
to the authenticity of this traditional art. This change offers positive value, because everyone
will be able to enjoy the music presentation without certain conditions. Meanwhile, Germany
hosts numerous international music festivals that attract visitors from all over the world. These
festivals present a variety of music genres, from classical to contemporary music. In fact, it
is not uncommon for them to invite a number of musicians from outside Germany to collaborate
culturally, thus, international music festivals are more diverse.

In the context of cross-cultural experience, music students experiencing learning in both
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countries will be exposed to various different aspects of music, ranging from local traditions
to high-level musical experiences. This can open up their understanding of global musical

diversity and give them greater insight into international musical practices

3. Exploration of German Music Culture for Teachers in Indonesia

After comparing the differences of cross-cultural experiences of music learning in Indonesia
and Germany, there are several characteristics of German education culture that can be adapted
for music teachers in Indonesia. First, children-based education tradition. Germany has a strong
educational tradition that places attention on children's needs and interests. When the learning
process focuses on children's interests, they will be motivated to learn and enjoy the learning
process more. Hence, the child's potential will develop well. This approach creates an environment
where children are given more freedom to explore and learn independently. They are encouraged
to express themselves through music, which make their self-confidence increased. Meanwhile,
In Indonesia, education is still often based on a more teacher-centered approach, with a more
structured curriculum and a greater emphasis on academic knowledge. Hence, it is recommended
to have a more flexible music education for children, therefore, they can develop themselves
more optimally.

Third, emphasis on developing creativity and imagination. Early childhood music education
methods in Germany often emphasize the development of children's creativity and imagination,
which is considered important in a children’s holistic development. Children are encouraged to
experiment to create their own music without any restrictions. This will enable them to solve
various problems in a creative way. Meanwhile, there is an increasing awareness in Indonesia
of the importance of developing creativity and non-academic skills in early childhood, which
has sparked interest in exploring alternative approaches to music education.

Fourth, development of early childhood education theory. The development of early childhood
education theory has led to an increased understanding of how best to support children's
development in the early stages of their lives. Germany is often a country that adopts new and
innovative theories in early childhood education, which can then become a source of inspiration
for educational practices in other countries, including Indonesia. Hence, various good practices
in music learning are always tested according to current conditions.

Fifth, global demand for more holistic education. There is a global demand for a more holistic

education that prepares children to face the challenges of the 21% century, including the ability
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to think critically, collaborate and innovate. This attitude will be developed if the teacher is

able to provoke students to be more courageous in expressing their opinions. In comparison,

in Indonesia, there is an increasing awareness about the importance of child-oriented education

and preparing them to become lifelong learners. This is proven by the widespread establishment

of community-based early childhood education. This indicates that society is aware of the

importance of early childhood education.

4.

Process of Implementing German Early Childhood Music Education
Methods in Indonesia: A Study and Analysis of German Practice

Implementing German early childhood music education in Indonesia requires a clear procedure

to make it appropriate in Indonesia. The procedure is as follows:

a)

Conducting an in-depth study of the various early childhood music education methods used
in Germany, including Orff, Kodaly, and Suzuki approaches. The approach The mostly
adopted approach is Carl Orff’s because this concept integrates the music learning approach.
Children are involved as players, not just as listeners. Then according to Carl Orff, children
master the ability to sing because they strengthen it with movement and language. Moreover,
important aspects of early childhood music education in Germany, such as a child-centered
approach, the use of creativity, and the integration of local culture are also analyzedThey
really respect individual differences, hence, all children have the opportunity to develop

according to their interests, talents and abilities

b) Adapting approaches and practices found in early childhood music education in Germany

©)

to fit the Indonesian cultural, social and educational context. An effective approach in
Germany can be modified in Indonesia, by adapting to the children character from different
cultures. There are many cultural values that are not suitable if all learning approaches
in Germany are to be applied. Then, adapting the curriculum, teaching methods and learning
materials to reflect the needs, interests and uniqueness of Indonesian children is necessary.
These various aspects must be considered quite contextually, because they are related to
the achievement of learning objectives.

Organizing training and professional development for music educators in Indonesia, by
inviting experts and practitioners from Germany to share their knowledge, skills and
experiences Also, inviting educators with the skills and understanding to implement effective

and responsive early childhood music education methods.
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d) Building partnerships and collaboration between educational institutions, government and
community organizations to support the implementation of quality early childhood music
education methods. Then, do a collaboration with parents, local communities and other
stakeholders in supporting and strengthening early childhood music education programs.

¢) Conducting continuous evaluation of the implementation of early childhood music education
methods, both formative and summative by monitoring children's development, their

response to music learning, and the overall effectiveness of the program.

5. Teacher Preparation in Didactic Music Learming

The findings of this study are related to the didactic aspects of music learning in early
childhood. One important aspect highlighted by the informants is the teacher's preparation before
the learning process begins. According to the interviews, teachers need to possess certain

readiness limits to deliver the material effectively.

It is important for the teacher to make preparations before the learning process to ensure that
music learning can run smoothly. Teachers can make various preparations such as choosing
appropriate materials based on the estimated duration of time, identifying key elements to focus
on, relating to the main theme, and comparing them with other methods. These preparations will
help teachers deliver the material effectively and efficiently. (Johanna Metz, Leipzig 03 November
2022)

I always make sure to prepare myself by reading various teaching materials to compare with
the material that I will present in music activities for children. I then choose the material based

on my concept and the needs in the field. (Ina Friebe, Halle 08. November 2022)

This preparation is supplemented by the availability of necessary facilities and infrastructure
for teachers and children. They utilize all available tools during the activity process. In this case,
the teacher identifies the appropriate musical instruments based on the material and the needs
of the children.

During music lessons for children, 1 always make sure to prepare a variety of musical
instruments that are suitable for their age group. For children aged 2-3 years, we provide small

maracas that can be easily held by them. For children aged 4-6 years, we use Orff instruments.
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Incorporating musical instruments into the learning process significantly enhances its effectiveness,
as children can be immediately engaged in playing and exploring music. (Ina Friebe, Halle 01
November 2022)

In addition to facilities in the form of musical instruments, special rooms for early childhood

music education were also observed.

Music activities for children aged three and under take place in their classroom or activity
room on a daily basis. However, for children aged three and over, special rooms equipped with
musical instruments and safe floor equipment are provided by schools or childcare centers to
facilitate the learning process in a comfortable environment (Ina Friebe, Halle, 03 November
2022)

The music room provides a comfortable and soundproof environment for children to freely
express themselves during learning. This level of comfort is not only beneficial for the children
but also for the teachers. (Johanna Metz, Leipzig 04 November 2022)

To establish a conducive learning environment, the teacher must ensure that the children are
mentally and physically prepared to begin the music lesson. During the observation, it was noted
that when the children returned to the classroom after being outside, the class atmosphere was
not yet suitable for learning. Some children were still chatting with their friends, some were
still eating or drinking, and others were standing around their friends' desks. Experienced teachers
would immediately take action to establish the desired class conditions without relying on verbal
language. For instance, the teacher would initiate a rhythmic clapping game, which some children
would follow, but there were still some who were not yet prepared for the lesson. The teacher
would continue the game until all children were following the rhythmic pattern and sitting on
their respective benches, indicating that the lesson was ready to begin. This conditioning method

was observed to be used by elementary school teachers in grades one and two.

When children arrive at school, they may be in a negative mood and their concentration may
be divided because they are still focused on previous activities. It is not always clear what
experiences and emotions they bring with them. Therefore, it is important for teachers to conduct
warm-up activities that can capture children's attention and prepare them for learning. (Johana
Metz, Leipzig, 03 November 2022)
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Other conditioning techniques were also employed, such as having young children sit or stand

in a circle, depending on the position designated by the teacher.

6. Activities in Didactic Music Leaming

In the context of music learning that utilizes didactic aspects, the opening activity holds
significant importance and requires attention from the teacher. Observations made for this study
revealed that an effective way to initiate the opening activity is through a singing activity that
involves greetings. The teacher models a song that includes lyrics with greetings or calling the
child's name. The activity proceeds with the group singing the song together, and one by one,
the children are called by name. After their name is called, the child is given the opportunity
to call out their friend's name. These activities are carried out repeatedly, with various variations
that are determined jointly, for example, with the accompaniment of applause, clapping on the

thighs, and snapping fingers.

Opening activities are crucial for initiating initial interactions before the main activities
commence. This is essential because such activities provide children with an opportunity to build
trust with their teachers and peers, instilling a sense of security and comfort. (Johanna Metz,
Leipzig 4 November 2022)

After the opening activity is completed, the teacher proceeds to the core activities of music
learning which aim to shape the students' experience. In didactic music learning, students engage
in activities based on a mutually agreed-upon theme. Following are some essential components
in carrying out activities in didactic music learning.

» Water as a music learning theme

» Using material in the form of a blue scarf / cloth

 Using the piece of music “The Swan®

Based on these components, the further learning process was carried out in two steps. The
first step involves singing a song about water. Then, the activity was continued by expressing
the song through simple movements or playing musical instruments that are available in the
environment surrounding the students. Alternatively, they can use percussion and body percussion

instruments.
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As a teacher with a background in rhythmic education, I believe that the process of learning
music cannot be separated from music, language, and movement. In other words, the theme of
water can be effectively conveyed to children through songs about water, engaging them in rain
dance moves, and even performing small theatrical acts related to rain, all expressed through
playing musical instruments. For example, a triangle can represent the sun, maracas can mimic
the sound of rain, and the table can be used to produce the sound of thunder. (Ina Friebe, Halle
8 November 2022).

After completing the core activities, the teacher led the students to the closing activities, which
include reflection on the music learning that has been carried out and providing appreciation
in the form of rewards to the students. This form of appreciation can be given through various
means, such as giving stickers to children who have participated in the music learning activities

from start to finish.

V. Discussion & Conclusion

After analyzing the data, it has been observed that there is an urgency to balance teacher
guidance with student engagement. Current didactic educational practices tend to seek a balance
between the teacher's role as a learning facilitator and the student's role as an active agent in
the learning process. This can be done by: (1) Differentiated Learning Design: Teachers can
design learning experiences that allow for direct instruction while providing opportunities for
students to discover knowledge on their own. In this way, teachers strive to provide material
that challenges students more for those who are already advanced, and provide additional material
for students; (2) Collaboration: Encourage collaboration between teachers and students, and among
students, to build understanding and strengthen social skills. Teachers' flexibility allows students
to work in groups based on their skill levels and interests. This cooperation enriches learning
experiences and develops important social skills for the future; (3) Formative Assessment: This
has to be conducted as growth-oriented assessments to give students feedback and improve their
understanding of the material and help teachers identify mastered areas and those needing
improvement; and (4) Technology Integration: Technology can be used to support learning,
facilitate access to information, and enable student engagement in independent learning. By

integrating technology in education, teachers can create a dynamic, interactive, and relevant
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learning environment to the needs of the 21 century.

Therefore, by integrating teacher-centered and student-centered approaches in a balanced way,
didactic education can become more responsive to students' individual needs without ignoring
the important thing, namely maintaining the important role of teachers as resources, facilitators,
guides, and learning mediators. Exploration of early childhood music education methods in
Germany can provide inspiration and insight for educators and policy makers in Indonesia to
develop a more diverse and inclusive approach to early childhood music education, which
integrates children's needs and interests and supports the development of creativity and
non-specific abilities. Non-formal music education has been implemented through music schools
with quite a variety of age levels.

In terms of teaching practices, the teacher concludes the lesson with closing activities which
include reflection exercises on the music lessons taught and giving rewards to students as a
form of appreciation. Stars can be given to show children that their participation in music
education activities from start to finish is appreciated. The teacher's responsibility is to direct
educational goals towards successful educational outcomes, as stated in Chapter I Article 1 of
the Law of the Republic of Indonesia Number 14 of 2005 concerning Educators and Lecturers.
As a result, the teacher is an adult who actively participates in efforts to help a child reach
their full potential as a creature of God and an ideal member of society. In this situation, teachers
must cultivate strong relationships with students to maximize their learning development (Carless,
2020). Therefore, the teacher must create a lesson plan and identify learning objectives for
students studying music (Sukmayadi, Sella & Midyanti 2022).

Moreover, a teacher's educational background has an impact on their ability to meet daily
needs. To ensure that teaching efforts and materials are on target and that the learning process
runs smoothly and effectively, teachers need to have insight and knowledge about the
characteristics of early childhood development stages. They must also be familiar with successful
teaching techniques, or didactics. As a result, teachers must create lesson plans and identify
learning objectives for students studying music. Bowman (2011) emphasizes that formal education
in early childhood education programs, which includes the basics of children's education and
other related theories, is a fundamental competency and qualification that a early childhood
education teacher should possess. This includes knowledge of early childhood education,
curriculum understanding, learning strategies, and student diversity. Other than that, maximizing
infrastructure and facilities is essential in supporting teachers’ efforts to deliver effective teaching.

However, the lack of musical instruments in the school should not be used as an excuse
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to skip music lessons. Teachers should be creative and resourceful in finding alternative ways
to provide effective music education. For example, teachers can use waste materials such as
used bottles, newsprint, and plastic bags to create fun and interactive music learning activities.
Furthermore, encouraging learning in music education requires a teacher to enhance their musical
and pedagogical creativity (Abramo & Reynolds, 2015). Teachers can involve nearby learning
resources and sources to create engaging and effective music lessons. Additionally, teachers can
explore body percussion activities as part of didactic music education, which allows children
to use their bodies as musical instruments to explore different timbres (Conti & Romero-Naranjo,
2015). In schools that lack designated space for children to move around freely, teachers can
utilize the nearby schoolyard or field as a learning space. McCarthy (2010) asserts that the
schoolyard or field is a symbol of learning, childhood, and the outdoors. In other words, teachers
must apply appropriate methods and didactics that are suitable for early childhood education to
ensure effective teaching and maximize student learning.

One of the key figures in didactic music learning for early childhood is Carl Orff (1895-1982),
who is considered the foundation for how young children should start music lessons. According
to Orft (in Thresher, 1964), music teaching should start with the people, not with the instrument,
the first finger, the first position, or a particular chord. The first step is to be still, pay attention
to breathing and heart rate, and prepare for the music. Macintyre, Baker and Sparling (2017)
note that these activities are then transformed into a form of expression that connects language,
dance, and music.

Teachers can adopt Carl Orff's pedagogical theory as a foundation for teaching young children
music. Basic music should never be considered solely as music, but rather as having connections
with speech, dance, and movement. It should be pre-spiritual and free of any major forms and
architecture, but should include minor strings, ostinatos, and minor rondo forms. Basic music,
known as Erdnach, is physical, natural, and accessible to all, requiring active participation from
the learner. Didactic principles should be applied when teaching this type of music.

In conclusion, this paper has provided a comprehensive overview of the cross-cultural
comparison between Indonesia and Germany in implementing didactic early childhood music
education. The didactic method encompasses two key stages: teacher preparation and didactic
music learning activities. Teacher preparation involves assessing teaching materials, providing
necessary infrastructure, and preparing students for learning. Didactic learning activities consist
of engaging opening processes, music-centered learning experiences, and reflective closing

activities for students.
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Further research is needed to develop a didactic method for early childhood music learning
suitable for implementation in Indonesia. Once developed, it is crucial to assess the impact and
effectiveness of the adopted didactic approach. This will contribute to the ongoing improvement

of early childhood music education and support the holistic development of children in Indonesia.
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