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Exploring Music Lesson Plans bases on Embodied
Cognition in Elementary School
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Abstract  The purpose of this study is to explore music lesson plans for elementary schools based on embodied
cognition. To this end, the main concepts of embodied cognition theory were reviewed, and principles and models
for music lesson design were developed to propose plans applicable in elementary schools. Embodied cognition
is a theory emphasizing that the human body, sensory experiences, and bodily movements influence thinking,
emotion, and cognition, offering profound insights and theoretical foundations for the intentional use and role of
the body in music education. The proposed lesson model highlights the interconnectedness of sensory experiences,
bodily movements, and metaphorical thinking. This model is further strengthened by incorporating cultural and
contextual considerations, fostering collaboration between teachers and students, and utilizing tools and technologies,
ultimately expanding into practical applications in daily life. This study underscores the significance of bodily
experiences in music learning and demonstrates how body- and sense-centered approaches can positively impact
students’ cognitive, emotional, and social development.
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I. 48

T e} 1A S (Artificial Intelligence)o] 47} ARIEG FshaA] Qizie] B
3} 2719) F240] B Selukn ik AP AT Al otk Wrhat
o] PRE F5T 5 YES AL ABAST 2R ARkl T 5 UUH 7140]
o A4S ATSe ko] S St QLo olela el A WAL, 1]
1, A A9 B 2967 k. Y BREY HAE, 3, G 2
2719 524, vz}, SzhRcke 97 G249l A2t B2o] R AEE, dgle] L8
o8 171 PAPY AAS 542 4 Uk oIS Sol, AR Welolt BLH

Folaurt Hol e Hol A HrA, Sl Fag THo] £& 4
A Wge] BL W 23 Lol B Z214 Fo) LA AP A B4
5171 olelehWatson, 2010). LSt B3} ke QA% RelE 4 g7l Hole)
A= o] S oA, A|5}R1R](embodied cognition)o]] FE5FH T AH|5}Q1%] &t
A=2(Di Paolo, Rohde, & De Jaegher, 2010; Varela, Thompson, & Rosch, 1992) Q17t9] &=
ofm], AkaL, dof, 7, A2, =0l Y AAIA B 53] 2 2-S(sensorimotor) 2]
AP O E o]RojRTtaL SR 1A QIA] o]Eo] AZkE Q1A A ©A 2 1A
£ I3 AsErt 7ottt d, ASRIA = A7 73 v -2 2397t
H5H o= FoAgsh= BAolA JIR7F BAER= Aoletal ARt £, 71&9] <l
| 7Heke mhEE 7IBAIAR 1s5tal uhgo] AAE TEs 2 FAISHIAIRE A5kl
Al F1 S0 Ao AE0 & QIA|7} o] RoXIttal MHeho 24 a2 14|19 F4e
2 7Pt o]d Hsto], 5t 0] Ao Ag-2 P9t eof T1E|a EAPE AAlst
Al AZsk= Zgol7of ABIRIA= aollwt =3t=]A] ¢l F5A419] & H(well-being) 2}
T OH% A ZH=t}Di Paoclo & De Jaegher, 2022).
718AH 02 FoF vj-al 7tEAlE AL FE FHOE o]Fo]ZTH(Cho, 2021). 2f

j=4
$27], chofat o] Qe EjXo] ue} Sept S 4, AHs 58, S

N

l
3

249) Holg LAl A, Bol]9] A7t kA S0l AL B A, 483 5ol

BRSoluls 558 B4 olu {2 AN 4 i A 5L L7t B ARSI I,

o5 ojwst Lzlolu} ojn|el AT 4= 7] WHEo]HMerlini & Nicoletd, 2020). E,
0]

SRS 9IS FLBH= E4o] Uk AFE Son] 4o sE0 W B LAt
A Fo

, 2R PAS Fedl= o] ZE A(affordance:

’ =2
AR AIslolq S Bol2 BT WA AlololA] Y 4 Y WA £
g Sl A AAEe AL 5o Al FF= v



whebA Fetago] FolA EEsfof she A2 29 2l
Mg AL ohich, ZASAIT, AAH o Yel Hgsln 3
stjo] WYL GOt olajE 915) A4 P50 Fasirie A
2019; Kim & Huh, 2016). 121} 0]&9] ofo|t]o]7} o|Zo0
AARE AL o} thHBowman & Powell, 2007). ]2t —‘,‘
ofl A AlAl FAIdo] of BaHA|, o2 olsfish=
ofel ofghe sherlo] tfat 0|2y 2AS ATe) Zuk Eat AjlAL oblE
7]<(instrumental control), Z5}2-2- 52K coordinated action), H-= 53t 712 o|3f], YJAAE
S 22 710 TE ot AA| ool ARE Ayt o, 55
¥} o] 2oto] ARSlA - &4 AT ok-EH oS0 ‘*‘:”HL
QJTH(Schyft, 2022).

AsjelA] ZRo)H Lot 8-S Eofeh HATES of o)Zolit 74 T

558 4 = WHHEA HX(Gutierrez, 2019; Schiavio & Schyff, 2018)°0|4 && 22,

HTHA EAE, & d(well-being) Tt 22 S4WK0] 7HAE thFEol = A% (Schyff,
Schiavio, & Elliott, 2016)= WEMFI QIt}t. 184 AH|$}R1A]of 7]4kstH S, sk Z2F
A Y Wbl tigh A= 38 FEsitk ok&d A, vlE, Fol, 47t 59 1
A AS}R1A] 716 A7} Zhiks] o] 2ojx| 1L YAITHA & Ahn, 2013; Han, 2021; Kim &
Lee, 2020; Lee & Min, 2024), °F wilof|A= A2 oz A7} n|shH, £3] 259

S oz g A7 A2 Hohn] ofit), 2L AAE - AAH H4o]
o} 21749) WstE 417 Foreha ST & Q= A7loleh wekA AlAle) 22 A
B ASHE S 918 4140 ofsfokl 914 opeiels shiHoe s
54 sto], Sotd ols), 994, FoHS e ] oS & 4 QrhEliot &
Silverman, 2015; Maes, Leman, Palmer, & Wanderley, 2014; Schyff, 2022; Schiavio & Schyff,
2018).

oz

ﬂllﬂl t:ll-l‘

ofel, £ QA AskIAe] Futstel 25 SoF 9 Yeke BAsks 2o] BAL
Soick. o2 §lstol, 941 A}elA of2g Tk, olo] Z¥stel ot 49 4
ele} Y BFES EET F, 25 29 0] A8 S Y BIE BHL o

shat gk,
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I. o] 2% Hj7

1. M=t2lx|e] iy & E3

ofuzt, AIA9] A7, 5, ST oA stHA PPt AS FERSTHAlibali &
Nathan, 2007; Bremmer & Nijs, 2024). 4149} 742-& T<edt JHO| 822 HiE Flo]
ofue}, o= RE HHE Holsol= o] ZEZA0E 7|ofgtttal Hi= Zolt Mk
2291 & (The body in the mind, 1987y &7Vt tl= £<(Mark Johnson)o]| 23} A& 5%
gt A8} X &= vl 2 (Francisco Varela), £<>(Evan Thomson), Z2](Eleanor Rosch)?] &%
AZER TSR vk y(The embodied mind, 1992)2.2 A3t 2L 522 THER]
THChoi, 2021). 8=} 4e]st, BES), @48 59 oHA] 1t Aol 7]Hket AH|SRRIAl=
g AI7E egoll BESHL 28517 As S JEH o2 oAt AY/dsk=
oS AL HAEo N QIAE IFEHAY FF3tE R 4]o] opd o)A
(sense-making)’o]2} & 3ict.

5, ASRIA = AABA7E Aotrka, EA5t7] {18l 2ol A-8-5h= 2ol
=

2

= o= QIAIE HIEEDL 9low, o5 o Ay & 1P JIAE B
2 Matrana & Varcla, 1992), & S1A19) A4 B2 vlehA H
o]2o] QXS] A=t AF[H 7t 25, B, AAA AFH, T
-2 CH Colombetti & Torrance, 2009; Metais & Villalobos, 2021). ©]#$F Q.4
48 Aelo] BT ohjeh BES Sl A, AAE W02, B 7

FEAEL Bo) 719 AE H5AL Ett vhdeks o5 thedl 2ol
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b
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ol
Irt ox,
flo ol
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i
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fr

i
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%o,
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s
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£

50| e HHEoPt S4E SolM A7 Fe BG5S s AL wH ot
Z

€ A% 7] A olEAE w2 =T 2R 4471EE B 47l sS4
F2e ook o AR =, g ZeEAAY i srow yopd 4

9Ick. o] uElElolEe A7l Wast AS AnE YT & Y QELooJAA
(autopoiesis)©|c}. o] 50] FEAL SAAA PO Uoprl WAL 50| FA3ke A
o ojEsti, o] AASHe AL TE0] SAols Ao OJEstckVarela, 1997, pp.
73-74).
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= e AL e A oA TS W 9 3 ARE 2ol & Ao)
I, Az, 37 22 qA7 e %}HQ}O]‘E’% oy Aol lZ A% Xo= A
o, Zopd RS HEAY U]"qfq A FAo Ego] H=A| 18R] XS
BEsH Ht. o] BAl= A2t FE o] wet SR &5 vHo= UERt
= ‘725 118 (sensory-motor loops) , A0S B0 92 FEE v o R o)k Fo|aL
B9 P52 5t ‘A Z-3S(perception-action)’, H-2] AME|Q} 2 JOo 2 FAE=
“A1AA Q1A (somatic cognition) S & TG AT AEStH H|(JIRNE AYGRITh

S
O
=
ol
St
K

(Varela, 1997). HF&lgk(Varela, 1997, p. 74)= ©]& o} Y] [Figure 1]2

|\. Identity ‘ Entails / | Domain of interaction ‘

AN

/_[ooauaﬁ 1w sasne)

JO 22U2B1AWA SIS

Operational closure % Intentional link | Significance-information
autopoiesis ' cell signaling
sensory-motor loops perception-actions
immune networks somatic recognition

[Figure 1] The two key interwined concepts to account for the autonomy of the living

Z2A 0 2 1|45 (Operational Closure) T+ & ©]F0]X] A= A /3 (Identity)}
A5 A8 9 9(Domain of Interaction)S 27ttt o] oA AWHA= 225 11
2]’ (sensory-motor loops), ‘Z|Z+-39-5" (perception-actions), ‘A1A|Z 1Z]’(somatic recognition)
£ HHEshy <QJu]-Z] B (Significance-Information) S 5551 Eh ‘Qu]- AR s AAHA|
7h Zshs AEIE dett dlolEofl IA|A] ¢k, 11 AEIL 2= W S92 Bl
o= oulE sk IS ulettt oA AAl= A=l ©<ed] BESshk= Alo]
oh i} AHALS] A} ghg Mko R B olH SR do R ofulg Hoplug, ol
= 93 AZ(intentional link)Z ol o]FoIXt}. o= ‘A-gJ(adaptivity), AT
(relationality), A+&-4](autonomy), A}7]-A34d(autopoiesis)’©|2H= A|3FQ1 7] 9] EAJS &{Wch
(Schyff, 2022). 7t A|SFRIA| TN = w, A= 5ol 265k fIsl egolut

£ F71A% BAE B0 2H A7]oA At A2 A5kl FAglel A7
9] P5ut 25 2ot 7Rt Aot MRSk 55401l A=Al EAfjo|t
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2. M=l2IX|e 471X E2

A|3}1 R &= Al 2 (Lawrence Shapiro)2] ‘A|3}Q1X](embodied cognition) S BHF2 H|1L
27|(Lev Semenovich Vygotsky) ©]=0]] 7|3t ‘ufj7}=l 9§ <2]21X](mediated cognition)’, S
Al(William J. Clancy)2] “A}28}Q1X|(situated cognition)’, ©] Bl = “EAFE (distribute), &5
(dynamical) RUA]" FO2 ThFsHAl =2JH 1L =T, ol AgIA2h= Akt W5
oA A2 o]2Z AA|staL, Hebstal, RUS|HA THASE FS Holgtt
(Choi, 2021). o2&t 7oA ASFIAE ‘A SHe (embodied), 2Ll (embedded), T4
(extended), 3YSHE (enactive)’ 47]9] FHFLo 2 FEIE EA = (Mark J. Rowlands)e] ©]&0]
229} “4E A\ cognition) 2 SAEIT ASUAF GIESK= OlEOT FE S A
S U, oljol EREA S Uelal g SR 14 420 agten 741 4
910\ &(Lee, 2010), £ Fo| A= S:=Z(2000)9] 4E Q1A S A0 2 ASRIAE ¢
AHog AmENA qheh 4E IA|E 7FEstA Q9FehH thaat ZTH(Choi, 2021).

1) A3tIX|(embodied cognition)

ASRRIA= ASRRJAANA &3HE Q1A o8 RFE oke-27]k SHANL E/=7T A4
S ASRIA 47H4] B T Pel7] e Bl oJAH F2 ou|= ASIQIAIE viRE Sk
<, I Y W82 AR AAIA Azl 2R Aol ok dAlE B3] He
Zleezs A 4 flon Heh ARV} e A8sie BekAQl AlAH o R ofd)s

ojof glct.
2) ZZQ1X|(embedded cognition)
AR QA7 BT ARSIA, E514, A1 A5 A8-S Bof WA¥skar W

Aoltt. ofi= Ik RIA7L ALS] - 314 S Bejd 4 glow, AlAL}
of] ZFx]o](embedded) YS-E QJm|zic}.

3) &ZRIX|(extended cognition)

AR $71749] TS L} & Sloar BHER] ekan 7147 Aolrks Al
Ao Sk = Qbo] QA AEekd EAEA, R 53 2 H v st
A =T AR B2 B8E 5
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4) Ys}oIX|(enactive cognition)

RSN QA7 7119} BATe] A5 ARl 5tgel W Selde Eakh
web Aslels o] AFsHe WA MM JeAgon AYHE Jue)
ofm]-43 ol e, 71418 ofje} $4S WSkAY)E g WO o] Lol 5
o SAol £ FAASL A 4 Hol AFH Szol4 ol W B
ol

>

II. HsA= 2} SoFnS

SO B BN BASIY oIS A 4ol BE 4B 1A ¥
7], 222 W] 9o A4 $912 A8k SHe oIS, AR Aeld] &
AL Ol Sfte] A0 SHFL Aol oI, SOFE P Tl
2 £ 90b2 Wk BAE ohfet 2942 S IO H8Hct 5

<l

n9
FIF o o o |

oA SE AAHS Lyl AL & 7o) X3t Algo] AFHoz Eo]

T AT

(1%, 87, 53t Setel 50l ] WLl ok, 20, AU =

(=R = e} Uo
o kI Ma o

= =3
ASE S2T B ARSI A oI ol
] Z
o]

'—__'L Z] _1_]—047]. m*x%o]rq-

Yol Soke WS it dre
U, 25 Bl Mg gt A%
Zhech A AefelolA fat §oigl ojxd
Aol AT B5 7HsAS oulshed), AEAL B4 AEe) 724 5S4
7} 95 Selom sajd 4 olck. oA, ulat Eujo] wek LAXE A Holeh
3aul Bo) SSH 2], 248kt To] SISk W 771 AR o 4 9tk

oleitt ol mEAS o SHISS Soto] e} Y] 249, Tel B 7o) Ay
2 Zo] ol 4= 9k oleidt AL olols At ALES 2 4 Qi shw
A B SRS Seo] ool il thE B T2 ols)E By 4 ock. =y

r



o Z¥e A AL 4 Y SHIAL Fest RS olEUA X
Qe =77} S, 1 ol 7kere] 91K 24, 0] A7), dela ejsee) gk
2SR AAA Yol LA At 8

7} B eAee 428 e B o
o] 2914 ofsfle} 88 o] whe} o} ERAT} o} S|, EFF o] ERAT} Shs

AHe] ZotA olsfet 3 o o T E 5 ASAE & HAE

et

g
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N
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)
il
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. 1784

1 H5olA BhEA 27 2ok FES w0y WS w2lolA st & A
=8idod & ot ol Wi 999 2] 4 e EAseA S,
W, S 7L = V] "iEelH:. #E Bi2r]9] S50 52 £ E%
oyt T2 71, LEl FoM REFA FFolH Heoke e AAY S0
HEoldle olxEAE 3o 8453 5 FA &2 Aol 2= Use THE
o ol¢} Z2 MY AL oS Eot dA olsfsk: H Ees &t dlE =01,
g <a=2 AhsAl> 1l Z7lEle meked S RelRe A el o=t 4
< WHEojd ZEeho]A9] A, BlF, ¥ "lxo| tigh Zotd gfo = ojojd 4
Ut T8 2 oleh F2 FAU A A whSo] ShEAte] et W] Aol mEt
gk & lohs Ao Fh(Krueger, 2015). =oto]l AfssiAL AEaotE AT 719171 3
WE ofelE2 BY oS 521 ofjgoly = 52 WY 34T &
UARE TR 2 ofelE2 Wi2al SAL 250 S/ =2 & S Aol
oJAH Fofo] thet ol ZF 7i]le] &1t 4fe) Wt A, Aol sEE FAdHt
S, o] Ashd AL & 44 5, P, AN wp-slso] S
sk St al a4 ol | &4

- oIt]
2 5 27l ATABL olefdt 7Rs A S fmetaphonolA] FA Gk 2
(198701 AAH AFoIA] DL ASE L85 B3l F4HA oJsh Lol 4 9k

QFE AR, AskA TN S8 Bes] Qoja] AXo] 2AA) G AAA 4

fES 1 O
2 B9 AAS olsish EasH WAI7 AL dwg 2t ol ol Awdon
3 o

of
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28 FAHS olul A} AZFOR QAL o] BhetoR Zo] ofskalr] Sehrt
Tt 74l B 7]islel Soke YEoln ABA R olsfHES e 289 Mo

9 23hchZbikowski, 2020). & Eol, Hlulgo] Bolx|Rol, 7o Gl £.23) 1
FEOT, W A S LA Sl SYHE, L5 4219 Bgelt 592
O =

G, olzlolol 244712 80t 14e HSE IO A £He 2o Fete
ARSI AV R} Al o Eol wE 2i5e] B2 $olel ol g

Ad, 59 Aol wE Fo] FEFERIMAY, 3aS0IA 2P uE vle X1t

L8 WA, LY SO B0l A IS LS W AT T A £

She 5 ol o4t 2obd eSS B4 242 Sorskao] 483t fEA)
ofolc. o4 L9 HAlel YL Fol SEAEC] o4 ke PSR o £

olul, 2% e £87} sREAlc Tk 4 glrke Zolct. ojust
A

off-golebi LA 4 QAR E THE SRR e AjE Y] W

=7 gofo] YL B2, A, BA, DAL ARH et Sohute] JAge
B9 AAEIDE, o) APt TR SAELS TR 288 AHT 4 Uk Ty
8o ool ofeiE AHRA 47 HEAY o4 oldlel 9Ad 4 98 S

FK2 Aok & Zolc}. o Bol, Ak shaAlolA F20] 5ol AHEA BAAEL
U)o dslolets S92 thhech, 1 sherelA] JEe 268 sk S0t
2 %3 PEUS WA = A Pk o] BN WA BhEAIEe] 2ol izt
A% vigoR TRt AGRE 295 AL ol ot ojsiel AlAlsHA @
2:50] o1 olsle Yske TYS P, BE B, I90D 9

Bow Gk ol L $eloXo] Hexel Lot glo] Uie} the E5e] whsoly
g 2 ojsfela EasHe H4S a7 tRolch. weba AskIE
o 4qlo] HBsleiE tioke 4, BE, 2L SN 2HEA Bl

i

F



3. SYu=sit 4E 2F

Ak BHoR gorg vlehi AL o)E Tt 71, 2TRE 29 $5,
AAIRE 7 AT JATE kRt A1 95}, Sobd g4 g o] 72 16H°1]*1$E1
ARl A€t f, =51 BAS, Uolrt 35412 & (eudaimonia) 714 oF-E=
Esvél;g'o] /\]ﬂ_g xﬂ.‘ﬂ.‘é‘h‘;‘- o]l: ©Oolo EsH 1:{ ﬁ_i?_s}j_ 9,]1:[] 0111: /GO /u- /\ 015§

FEThe HolA Zaslth ASRIA S 4E BHL ol Lotmge] A8k AAsHe
Y et ol8d 52 Agach
3, SOHLEL A7t BoR o8| HASH= L F) ol Foix|7]o] 7EA
2 Ashaolct. gofmBolA SEAHE AIAA A4S Bo) LobS Ashe] o] 22 )
$:2, o8 @3S e A B4k Go) 2 AW Sk S0l
S, SIS B4 ARSIA, E5HA weolA] o]Rol Al Zo|7]ol, HelAle 7]
8 31 9k 821 AR SYA Aol ol 1 gerel PR Sy

i
o, o

33 WAsHA AElo] glom, ol skt 2
B o FaT 229 ol
A, 2otmg o] AHL A1 WA QA opet 9% £ SATe) 4B
s ek

A olshsiaL FHs=AE

82 E9) Sk o2 Sol, o), 714, Te3 B AETY] B9 B s
o gobd AWL BHS WL Aok

—] o
WA, SolmgolA W5 E3) X4l T Yot AlSld Ahow Yok
gre sljol §7, 1213 ASld A1 B3] Aot §4o]

.

oMY AskE Bo YT SO e B Tk AR 71 HBAEL s
lons £ @l A2 sl ke A WA S o, o), A% 7 o
A2 A, Aot DB JEEL o) ByE 4 ek EF S
gjol WS A2 A0e) B3t B9, 70l A, TR, Ao} BRI 4 go
& QA AR AZE| B, AiIA] ZIN Sobd g got elolgt v
L Zo] ohet 3EA| Solde AW o= tophA ek

IO, 4E BHE FHOR QUL Theat 2L RS WA S 9 Fojek g
72 o elel Azt 4] oA 219 1) k9] 2 4 el
QR W5 wfelo] Zote] TG o} AR 4+ U Henactive)? ST TEE EL
NP, R WS BEHe o A1) - B3 2] ol SRS SR Harboled?
T2 ol5] St oA B B AR % e Hextended? ThE: oI
L ofeftt ARES SO, Qo WSS Stk AR AA Wk APISk gk




1. =g 4ot e Ext

Azt QA 719kt 25 <t =9 Wk thSt 7
ZZH Alg}t A9 F2 shE AL

48517] Qlofl 599 AsHe FA-L BAot3dtt o] T4 Xﬂi}om 7}
7 7}t o] S AE &oA ol 7]ofske B4 -rEO}S’& Eﬁ =29
A7 - A Ado] oA HIL Tast 5 Ao sFAL
EA, ASRIA ] HA o] 221 4EE FHOoE %0 Aol A8 = ==
TZ5193th AAA A3 (Embodied)} 74 7+9] AFS ZF8(Embedded), T5419] 55291
A1A| L5 (Enactive) 12|11 7|9} THFE Sy =t Y e 714 L-8(Extended)0] B
of oJgA T2 4 U=AE TAHE FMoIITt

AR, ©25 g2 bjglo g oot 20 ngS syt o] RFL sk} Sof
9] At AAL B3l 224 7HdS 2ol olsficl= AL L, Yot &2l )17t
4 ARSlol] ThA] FFS WX £3HEQ1 S Eud ¢ JEE AAE

A, T 2SS B0l ASRIA] T3t AAE 4] otoldof, H7&
U 845 E&oith oln wsIg} ASRIZ|e] AAZl [Estart

— 0
b ]

W
ol

Research literature related to embodied cognition theory,
music pedagogy, music and metaphor, etc.

Derive principles of music lesson design
from a 4E cognitive perspective

Develop a music lesson model
that reflects principles of music lesson design

Analyze curriculum related to competencies,
key ideas, performance standards, content elements, etc.

Create music lesson plans
that can be applied in the classroom

[Figure 2] Procedures for developing music lesson plans
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A

el
ON

ol A8 7Fse TAH S
tg-tﬂ
ek
=

4

npxjeto =, olelst ATHeg Hitow
ke Zpgstoinh. Y Yok ASRIAES BEA 4 BF. e B} B}
So mgsle, ShAte) AIAE BT ok ol AlUSH AR T, Lol
ofdl 5 Q=g YUt 919 HFS theo [Figue 22} 2ok
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. . * Provides a rich sensory experience - Utilizes body
Embodied perspective — . . .
movement actively - Promotes metaphorical thinking
Embedded perspective — * Recognize culture and context
Extended perspective — * Interact and collaborate
Enacted perspective — * Explore ways to take action in daily life

|Figure 3] Principles of music lesson design
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/ Explore ways to take action in daily life \
/ Interact and collaborate X

/ Recognize culture and context \

Sensory
experience

Metaphorical

& — Musicalln — >

Body
movement

N /

|Figure 4] Music lesson model
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<Table 1> Key ideas by strand

Strand Key Ideas

* Individual and collaborative music performance is a process of behavior that varies
according to human sensibilities and social and cultural backgrounds.

* Humans utilize various musical media and expression ways in their daily lives to
experience and communicate together.

Performance

* Music is the aural embodiment of various attributes according to its own ways and
principles.

* Humans discover aesthetic values and meaning through various musical experiences in
their lives and empathize with them.

Appreciation

* Individual and collaborative music creation takes on a variety of processes and outcomes
depending on human sensibilities and social and cultural backgrounds.

Creation s . . . C e s .
* Humans utilize various media and ways in their daily lives to compose music and
contribute to the community with their own agency.
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<Table 2> Learning topics and objectives and related achievement standards and content elements

Leaming

. Achievement standards Content elements
objectives

Gr. | Topic

[4M01-03] Students enjoy music by using body

language and play to accompany singing and playing
Students feel | instruments.

the love in the | [4M02-01] Students listen to music and respond by
music, choose | exploring basic musical elements.

The heart | an audience, |[4MO02-03] Students listen to different types of music
in music | and create | and describe the mood or use of the music.
music to [4M03-01] Students improvise to express their

communicate | feelings and imagination, and develop an interest in

Music-in-Life

Basic elements of
music

Feeling, mood, and
use

Expressing and
playing with the body
Responding and

34

their feelings. | music listening
' ' L Describing or telli
[4M03-03] Students utilize basic musical elements to a sstf)r:y ing or tefing

create sounds and music

[6M01-02] Students will incorporate musical
elements into their presentations with songs or Music elements
instruments and reflect on the process. Expressing in different
[6MO01-04] Students participate in music-in-life ways

activities by preparing simple forms of performance. | Feeling, background,
[6M02-03] Students listen to different types of music | and using

and describe the background and use of music. Sense and listen
[6M03-01] Students come to mind with feelings and | Empathizing with
ideas and express them confidently in multiple media | music

and ways. Music mediums
[6M03-04] Students are open to using situations and | Creating by utilizing
stories from their lives to create music.

Students
experience the
power of music
Earth's to convey a
5-6 | SOS in | message and
music | work in groups
to create and
share music

videos.
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<Table 3> Example of teaching and learning plan 1 : The heart in music

. . Leaming L Achievement
session | Main steps oufoos Key activities Standards
* Show the song “Happy” (Pharrell Williams)
from Minions and ask students to talk about
how the song made them feel.
» Have students explore the body movements
they naturally responded to while listening to
Warm-up | the music. Explore the connection between
emotion and body movement by asking,
“What part of your body moved when you | [4M01-03]
1. Students can listened to the music? Share that feeling with | Students enjoy
feel the emotion a friend.” music by using
in the music and * Present learning outcomes body language
Sensory | express it + After playing “Salut d'amour(Elgar)” invite |and play to
experience | physically. students to talk fieely about the emotions they | accompany
+ body feel while listening to the music. singing and
movement | 2. Students can + In groups, divide the senses into auditory (loud, | Playing
1 recognize the small, fast), visual (colors, images), and tactile | instruments.
g context in (soft, rough, clunky, etc.) and share your
which “Salut impressions. [4M02-03]
Culture & | d'amour” was * Present two key melodies from “Salut d'amour” | Students listen to
context | composed and and have each group express their feelings | different types of
identify the Develop- | through body movement: Each group prepares | music and
meaning of the | ment a small performance in which they express | describe the
piece. emotional elements through movement mood or use of
appropriate to the given melody. the music.
* Play a short game of matching emotions
through a group physical performance to help
them feel the connection between movement
and emotion.
» How “Salut d'amour” was composed: Explain
that English composer Elgar dedicated the
song to his fiancée, Caroline Alice Roberts.
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<Table 3> Continued

session

Main steps

Learning
outcomes

Key activities

Achievement
Standards

Give a small prize to the group that best
expresses the feeling of love.

Wrap-up

Recognize that there are many ways to feel
the emotions in music.

Reflect on whether experiencing the music
sensually or through body movement worked
better for them: Teachers can ask students
questions such as, “Which way was better for
you to express deeper emotions?”

Body

+

g

movement

metaphoric-
al thinking

Interact &
collaborate

1. Students can
represent music
in a variety of
metaphorical
ways (physical,
verbal, pictorial).

2. Students can
use multiple
metaphorical
approaches to
understand the
forms and
elements of
music.

Warm-up

Play fast or slow parts excerpt of Vivaldi's
‘Spring’ from “The Four Seasons” and ask
students to express their feelings about the
music using card pictures provided by the
teacher (a harsh rainstorm, a warm sun-filled
garden, a bird in flight, an autumn sky, etc.)
Explain that music can be expressed in
metaphorical language just as it can be sensory
and physical.

Recognize that body movements and
metaphorical stories can be expressed
differently with changes in the elements of
music: fast and slow.

Present learning outcomes

Develop-
ment

Play “Salut d'amour” that students listen to in
the past session, and ask each group to
describe the structure of the song with body,
pictures, or metaphorical stories. For example,
Group 1 might use a metaphorical story, such
as “The first part is like a gentle breeze, the
second part is like it's raining, and it ends with
a gentle breeze again,” Group 2 might use a
picture, and Group 3 might use their bodies.
Ask what each group's physical expressions,
drawings, and writing have in common, and
help students discover for themselves that the
song is formatted in ABA through each other's
expressions.

In groups, express the rhythm of the main
melody with physical actions such as clapping
hands, stomping feet, etc. and draw a symbolic
representation of what they have expressed.
Students compare the symbolic score they
created to the original score and discuss what
is different and similar.

[4M01-03]
Students enjoy
music by using
body language
and play to
accompany
singing and
playing
instruments.

[4M02-01]
Students listen to
music and
respond by
exploring basic
musical
elements.
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session | Main steps

Learning
outcomes

Key activities

Achievement
Standards

Wrap-up

* Short reflective discussion: Ask students to
briefly discuss, “How did we express music
in today's lesson and what elements of music
did that expression connect to?” This allows
students to reflect on the close connection
between their senses, body movements,
metaphorical stories, and elements of music.

Interacting
with
technology

3 +
taking
action in
your life

1. Students are
able to express
their feelings

through music.

2. Students can
choose who
they want to
share their
feelings with
and create and
share music that
expresses their
feelings.

Warm-up

Play Stevie Wonder's “Isn't She Lovely,” a
song about how beautiful and precious his
daughter is, as an example of how music can
convey feelings of love.

Ask students to think of someone they love
or appreciate and write the specific emotion
on an emotion card.

Guide students to create a musical composition
about their emotions.

Present outcomes

Develop-
ment

Have students explore their feelings identified
in the warm-up by relating them to a style
of music. For example, love might be
associated with ballads, hope with pop or jazz,
and gratitude with classical music.

Use generative Al to create music by selecting
the appropriate length, timbre, instruments, etc.
for the chosen style of music, and iterate and
tweak it.

Present your music and lyrics.

Give feedback to your friends, focusing on
whether the emotion is conveyed well and
whether the music and lyrics work well
together.

Send your music to someone you want to share
it with.

Wrap-up

Write their impressions of their friends'
creations on the padlet.

* Remind students that they will present next
time about the reactions and feelings of the
recipients of the music.

[4M03-01]
Students
improvise to
express their
feelings and
imagination, and
develop an
interest in music.

[4M03-03]
Students utilize
basic musical
elements to
create sounds
and music
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<Table 4> Evaluation plans

Evaluation
session Main ste; Evaluation content
P methods
Sensory * Do students articulate how they utilized the senses of hearing, sight,
experience + and touch in listening to music?
. . . Self-assessment
body movement | * Do students effectively share their sensory experiences and collaborate .
1 o Observational
+ within the group?
. . assessments
Interact & * Do students effectively use body movement to express emotions
Collaborate appropriate to the main melody of the music?

Do students independently discover and explain the forms of music
through activities such as physical expression, drawings, and stories?
Body movement | « When students represent the rhythm of a major melody with body | Self-assessment
2 + metaphorical movement, do they accurately reflect the musical features (e.g., beat,| Observational
thinking thythm, rests, etc.)? assessments
Do students compare the symbolic scores they create with the scores
of barred music, looking for differences and similarities?

Do students understand and utilize the capabilities of generative Al

Interacting with appropriately (selecting instruments, adjusting timbre, modifying

length, etc.)? Evaluate
technology + . . . . .
3 . > .| * Do students convey in their music and lyrics what they want their |  performance
taking action in . ;
music to convey to the people they want to reach? Peer evaluations

your life

Do students demonstrate a willingness to listen to and accept or
incorporate feedback from their peers?
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<Table 5> Example of teaching and learning plan 2 : Earth's SOS in music

. . Learning . Achievement
session | Main steps oufcomes Key activities standards
* Play “Song of the Earth” by Kira Willey and
discuss the sounds of nature mentioned in the
lyrics (wind, rain, birdsong, rustling leaves,
1. Students can etc.).
listen to music * Ask students to imagine the different sounds
about Warm-up | they can hear in nature and share their favorite
environmental sounds.
issues and * Remind students that nature and the
Sensory | detect and feel environment that surrounds us always has
experience | the Earth's SOS sounds. [6M02-03]
+ body | message in the * Present learning outcomes Students listen
movement | music. « Play “Spring in Seoul 2050” for students and | to different
1 ask them to share what scenes or emotions | types of music
4 2. Students can come to mind. and describe the
recognize « Ask students to describe the weather in Seoul | background and
Culture & | changes in the using the colors, textures, and tactile use of music.
context | environment sensations of the sounds. For example, “Spring
through Develop- | in Seoul 2050” is very red, and the sounds
changes in ment are sharp and dry.”
sound and * The teacher explains that the sounds students
express them heard are what scientists predict the weather
physically. will be like in Seoul in 2050. Explain that
the summers will be hotter due to rising land
and sea temperatures, and that intense insect
swarms will frequently appear in Seoul..
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session

Main steps

Leaming
outcomes

Key activities

Achievement
standards

« In groups, choose one of the four seasons in
Seoul and Incheon in 2050 and present it as
a body movement.

« Critique each other carefully on how the body
movements represent changes in the
environment. For example, look for creative
and effective ways to represent environmental
changes, such as clutching the throat when
water is scarce or flailing arms when the river
is flooding.

Wrap-up

Reflect on how changes in sound can tell us
about changes in the environment.

Reflect on the impact of rising global
temperatures on the environment and nature
around us, and journal about the messages and
significance of the sounds of nature.

Sensory
experience
+

metaphorica
1 thinking

4

Interact &
collaborate

1. Students can
metaphorically
represent global
environmental
issues.

2. Students can
improvise by
applying
appropriate
musical
elements to
metaphorical
expressions.

Warm-up

Watch a video clip about global warming.
Imagine and present a “warming world”.

* Announce that they will be improvising on
the theme of “Global Warming.

Present the learning outcomes

Develop-
ment

Each group defines a specific message they
want to convey. For example, “the earth is
hurting,” “the beginning of hope,” or “a cry
to live,” and write a story that fits the theme
and emotion.

Select instruments and explore materials:
Students explore orchestral instruments and a
variety of materials (paper, wood, metal,
plastic, etc.) that fit the story and theme. For
example, they might choose a low-sounding
instrument or an instrument with a strong
vibration to express the pain of the earth, or
a bright, clear sounding instrument to express
hope.

Write a score for an improvisation: Write a
score using words, pictures, colors, and
symbols based on the story and emotions.
Members practice presenting their written
scores based on their discussions.
Improvise: Improvise based on the written
score.

After presenting, each group explains how
their performance conveyed messages and
emotions.

[6M01-02]
Students will
incorporate
musical
elements into
their
presentations
with songs or
instruments and
reflect on the
process.

[6MO1-04]
Students
participate in
music-in-life
activities by
preparing
simple forms of
performance.
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. Leaming . Achievement
Main st K tiviti
session in steps ontcomes ey activities <t
* Discuss creative ways to connect the musical
elements (beat, timbre, speed) to the message
Wrap-up | more strongly.
* Reflect on what worked and what didn't work
in their performance to express the theme.
» Watch the “stand by me” video from Playing
for Change and analyze how the visuals
(places, people, instruments) and musical
elements (melody, rhythm, chords) contributed
Warm-up | to the message.
* Engage learners with the question, “How can
we creatively communicate messages related
to environmental issues?”
* Present the learning outcomes [6M03-01]
1. Students can : - .
. * Each group decides on an environmental issue | Students come
create music . . . .
. they want to communicate (e.g., plastic waste, | to mind with
videos about . . . .
. climate change, air pollution, etc.) and a | feelings and
environmental . . X . .
. message in their music, and a specific ideas and
issues and share . .
. audience (e.g., the planet, future generations, | express them
Interacting | them . . . f .
. . family and friends facing an environmental | confidently in
with effectively. .. . .
crisis). multiple media
technology . . .
3 R * Determine the emotions and stories that go | and ways.
+ taking | 2. Students can . . .
action in | explore and Develo with the theme and audience. Develop music
. P . P and video concepts based on these, and use | [6M03-04]
your life | practice ment
. them as prompts. Students are
creative ways to . . . . .
. . * Create music by feeding written prompts into | open to using
combine music . ..
and technology a generative Al program. situations and
 Create a storyboard based on the generated | stories from
to convey a . . . .
music and create a music video using footage | their lives to
message. . .
of nature and city scenes, student body create music.
movements, drawings, and text.
* Share the finished music video on the class
YouTube channel.
* Evaluate the music video's message, music,
and visuals.
Wrap-up |« Share ideas in a padlet for environmental
solutions that can be implemented in the
school and community.
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<Table 6> Evaluation plans

Evaluation

session Main steps Evaluation content
P methods

Sensory experience | * Do students use specific and novel movements to

+ effectively represent weather and environmental self-assessment
1 body movement + | changes in Seoul in 2050? observational
Interact & * Do students actively share ideas and communicate with|  assessment

Collaborate teammates in group activities?

Sensory experience | * Do students creatively express the message they want

observational

) + metaphorical to convey through sound and materials? assessment
thinking + Interact | « Do students clearly convey the emotional message of Peer evaluations
& Collaborate the theme through their performance and score?

Does the message students present through music and
video include specific ideas that can lead to real-life

Interacting with environmental solutions or actions? Evaluate
3 | technology + taking | * Do the students combine the music and video performance
action in your life | components in an original and moving way? Peer evaluations

Do students appropriately distribute the roles of each
member and actively participate in the performance?
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